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I :: COLLEGE INFORMATION
Here you will find:






Mission, Vision, Core Values
General Education
Process for Approving Non-IAI-GECC Courses
Criteria for Approving Non-IAI-GECC courses
Degrees/Certificates and General Requirements
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MISSION, VISION, CORE VALUES
Mission
Illinois Central College, like all community colleges, has a state mandated purpose. ICC's purpose, as
approved by the ICC Board of Trustees, is "to enable students to reach their educational potential, and to
serve as a resource for the educational and cultural needs of the community." In addition to this shared
purpose among community colleges, ICC also has a mission statement that is its own, developed through
the efforts of the students, staff, and community.
In 2007, the College conducted "core values conversations." Through the collaborative efforts of nearly
200 students, staff, and community members, the Core Values behaviors and a new mission statement
emerged. ICC's mission statement reflects the strong belief that what is taught and learned at the
College provides people with the ability to change the world, whether it's the world within their
immediate grasp, the world of the Central Illinois community, or even the global world.
ICC's official mission statement is:
"Through learning, minds change. We believe by changing minds, we can change the world."

Vision
Illinois Central College is a comprehensive college committed to a future that “surprises” our students,
employees, and community. We do not think that “settling” is enough. We, the people of ICC, are
dedicated to becoming an institution that delights our students with relevant and up-to-date classes,
exemplary service, and an enriching campus life, all at an affordable cost. We know what it takes for our
students to succeed, and we make it happen. Education at ICC leads to successful careers, transfers to
baccalaureate programs, and life-long learning experiences to improve our students’ lives and
opportunities.
The short version is:
We provide an exceptional educational experience that delights our students and stakeholders.

Core Values
At ICC we have principles and ideals that guide our daily actions. Identified by staff and students, we call
these our Core Values. These values reflect the mission, purpose, philosophy, and beliefs of Illinois
Central College. In many cases, our personal values will be consistent with ICC’s Core Values. Living the
Core Values helps ICC to succeed in its mission.
Our Core Values are: Learning, Community, Integrity, Responsibility, and Excellence. The values should
always be listed in this order. We can remember the order by thinking:
ICC begins first and foremost with LEARNING through a COMMUNITY of learners and teachers.
INTEGRITY supports the work we do by emphasizing honesty, ethical behavior, and trustworthiness.
By taking RESPONSIBILITY for our work and our actions, we help our students, colleagues, and college
achieve EXCELLENCE.
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Learning
Changing the world by increasing knowledge and skills.
Creating knowledge and skills through teaching and learning is the core of what we do. We recognize
that learning continues throughout our lives and see learning as essential to competent citizenship in a
democracy. We know that learning changes minds and lives. We change the world for the better by
embracing and encouraging learning in our students, our colleagues, and ourselves.
How we live the value of learning:









We actively involve our students in their learning, inside and outside of the classroom, to help
them succeed in their educational experiences.
We build the abilities of our students and colleagues to remember accurately, think critically,
understand deeply, apply knowledge practically, analyze thoroughly, evaluate honestly, and
create openly by developing their skills and confidence.
We support life-long learning and encourage our students, colleagues, and community to learn,
grow, and participate. We seek learning opportunities for them.
We set learning goals, assess progress, and do what it takes to help people learn.
We seek, appreciate, and welcome new and diverse ideas, people, and cultures.
We enthusiastically share our knowledge, expertise, and ideas with our students, colleagues, and
constituents.
We take personal initiative to learn, be informed, and gain new knowledge, skills, and
understanding.

Community
Changing the world by building relationships.
We build relationships as we live our mission. We are in, of, and part of our community, state, and world.
We are good stewards of the resources we have been given. We recognize and appreciate that diverse
people, ideas, thinking, and beliefs expand our perspectives and provide new insights for each of us. We
work together as a team for a common purpose and share a mission and vision. Through these efforts,
we serve our students, stakeholders, community, and world. We change the world for the better by
building and supporting a sense of community.
We live this value when:








We are good stewards of our resources and our environment.
We participate in efforts to meet the needs of, enrich, and improve our community.
We recognize each other’s interests and try to reach common ground.
We welcome students, guests, and staff and create a sense of belonging.
We work together in achieving our common mission and take a big picture view of our College for
the good of our students and stakeholders.
We treat each other with respect and foster an environment of inclusion.
We care about and help our ICC students and colleagues, as well as our community and our world.
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Integrity
Changing the world by building trust.
Trust and honesty are the cornerstones of our College. We keep our commitments, act consistently and
fairly, and do what we say we will. Our students and constituents know what to expect when they deal
with us. We are ethical and forthright. We change the world for the better when we act with integrity every
day.
We live this value when:








We conduct ourselves, our classrooms, and our business honestly, ethically, and consistently.
We do what we say we will, keep our word, and are trustworthy.
We trust others and empower them to take actions and make decisions within the realm of their
responsibility and job duties.
We set a good example and mentor others.
We use data and facts to inform our decisions, remain objective in discussions and decisions, and
are honest about our own biases.
We maintain confidences, especially confidential student information.
We maintain a safe workplace and do our best to provide a secure campus, free from danger.

Responsibility
Changing the world by taking accountability for our actions.
All of us contribute to the success of our students and our College. It takes the best efforts of each one of
us to assure the College achieves its mission and vision. We act with responsibility when we do our job
well and help others do the same. We act professionally and respectfully. We are accountable for what
we say and do. We change the world for the better when we act with responsibility in our work.
We live this value when:








We promptly acknowledge the needs of our students, colleagues, and constituents and respond
appropriately and effectively to meet those needs.
We help students, staff, and constituents identify and reach their goals.
We start each day ready to work and are accountable for completing our work on time and doing
our job well.
We keep people informed with open, honest, fair, and frequent communication.
We admit our errors, make amends, and learn and improve from honest mistakes.
We plan ahead to achieve the best results.
We follow-up and follow-through.

Excellence
Changing the world by achieving more.
We set and achieve ambitious goals, work constantly to improve, and are dedicated to helping our
students realize success. Excellence means we invest time in understanding the needs and requirements
of those we serve and find ways to delight them. We hold high expectations for ourselves, our colleagues,
and our students. We recognize and celebrate the accomplishments of our students and our College. We
change the world for the better when we strive for excellence by achieving more.
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We live this value when:








We set and achieve high standards for our performance and ambitious goals for our future.
We express our appreciation to others for good work, celebrate our student and staff successes,
and maintain a positive attitude about the work we do.
We continuously improve processes to eliminate errors, create value, provide better service, and
enhance quality.
We ask when we don’t know.
We listen to the voice of those we serve and find ways to meet and exceed their needs.
We actively seek feedback from those we serve and use it to improve our processes, programs,
and procedures.
We try new things, learn from best practices, and take managed risks.

GENERAL EDUCATION
General education courses are an essential part of undergraduate education at all colleges and
universities and are required for all degrees. These courses provide an extensive range of learning
opportunities to complement areas of specialization.
The general education goals and requirements of Illinois Central College prepare our graduates to
become productive members of society and life-long learners. In order to accomplish these goals and
requirements, students will complete course work in the traditional distribution areas of English and
communication, social and behavioral sciences, mathematics and science, and humanities and fine arts
designed specifically to meet the following overarching goals.

Distribution Area Requirements
Distribution requirements expose the student to a breadth of disciplines that help to enhance their
educational plan of study. Although each degree and program has its own requirements, the distribution
area requirements necessary to receive any degree transcend the boundaries of specialization and
provide all students with the opportunity for a common language and common skills.
See appendix C-7 for a listing of ICC’s distribution area requirements as well as the requirements set forth
by the applicable approval and accreditation organizations.

Goals and Operational Definitions
General Educational Goals are broad ideas that encompass common learning expected of all ICC
graduates. It is understood that all students will demonstrate the knowledge, skills, and behaviors/beliefs
aligned to our general educational goals prior to graduation.
All associate degree graduates will be able to:
1. Read and think critically
Critical readers systematically engage written and visual materials rather than passively accept an
author’s logic, grounds, and conclusions. Critical readers contextualize written and visual materials in
order to analyze and evaluate information, interpretation, and presentation. Critical thinkers
systematically and actively review and examine the process and products of reasoning. Critical
thinkers seek to minimize bias by questioning assumptions, including their own, and by analyzing,
evaluating, and synthesizing evidence drawn from multiple sources.
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2. Communicate effectively
Effective communicators have the ability to successfully transfer information, concepts, or emotions
to an audience through written, oral, or nonverbal communication skills. To be effective, the
communicator must assess the context of the communication, the intended recipient, and any
variables affecting the process.
3. Demonstrate mathematical and scientific reasoning
Mathematical and scientific reasoning rely on quantitative literacy and critical thinking skills over a
range of activities that vary significantly across disciplines. Mathematical reasoning uses logic,
interprets data, solves problems, draws conclusions, and makes connections with numerical data in
any form (such as equations, graphs, tables, or words.) Scientific reasoning evaluates the validity of
statements and conclusions on the basis of the authority of source, appropriateness of method, and
the evidence—whether observation or experimentation.
4. Demonstrate awareness of the diversity of cultures, ethics, values, or aesthetics
Awareness of diversity of cultures requires recognition of cultures, sub-cultures, and co-cultures
through study and comparison of the ways in which humans have represented their experiences and
expressed themselves throughout history and across the globe. Awareness of ethics and values
involves reasoning about right and wrong human conduct. It requires students to assess their own
values and the social context of problems, to recognize issues in a variety of settings, to think about
how different perspectives might be applied to dilemmas, and to consider the ramifications of
alternative actions. Awareness of diversity of aesthetics involves recognition of differing sensibilities.
It requires students to experience and reflect upon primary texts and works of art.
5. Demonstrate the ability to be creative and innovative in solving problems
Creative problem solving is the process of identifying, implementing, and evaluating a strategy to
answer an open-ended question, solve problems with multiple possible solutions, or achieve a desired
goal.
6. Work independently and collaboratively
A student working independently demonstrates responsibility from the beginning to the end of a
project. Responsibility includes initiative, organizing, and adapting in order to reach project
completion. A student contributes to a collaborative work/team/project as an individual. Student
behaviors that contribute to the success of the work/team/project include the following: effort,
manner of interacting, and quality and quantity of contributions to discussions and to the final
product.
7. Demonstrate computer literacy and information literacy
Computer literate students demonstrate proficiency in general computer operation and use of word
processing, spreadsheet, and presentation software. They show an understanding of the different
methods of accessing the internet and advance searching (including evaluation of the results). They
use proper protocols when using email and social media to communicate with both individual and
groups. They have knowledge of the proper methods for securing and backing up data. Students who
demonstrate information literacy recognize when information is needed, determine the extent of
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information needed, access the information effectively and efficiently, evaluate the information and
its sources critically, incorporate the information into their knowledge base, and then use that
information effectively to accomplish a specific purpose. In addition, they understand ethical, legal,
social, and economic issues surrounding the access and use of information.*
*Information Literacy definition taken from “Information Literacy Competency Standards for Higher
Education,” Association of College and Research Libraries. Process for Approving Non-IAI-GECC Courses

GENERAL EDUCATION CORE CURRICULUM COURSES
FOR GENERAL EDUCATION CREDIT
Process for approving current courses:
 Step 1: Program/course owner reviews non-IAI-GECC course currently accepted for General
Education credit to determine whether it meets the criteria outlined in the General Education
checklists/definitions found on pages 9-11.



If the course meets the criteria, proceed to Step 4.
If the course does not meet the criteria, proceed to Step 2.

 Step 2: Program/course owner consults with faculty and other stakeholders about the feasibility
of revising the course’s curriculum so that it meets the criteria established in the General
Education checklists/definitions.
 Step 3: Program/course owner forms program-level subcommittees to revise affected syllabus so
that it meets the criteria established in the General Education checklists/definitions.
 Step 4: Program/course owner submits proposed course, teaching syllabus (if available), and
other supporting documentation via email to either GEC co-chair (Jdecker@icc.edu or
Psibrel@icc.edu).
Supporting documentation: examples of assignments/labs that demonstrate skills or information
taught as related to the distribution requirement criteria, rationale, and explanation of how the
course meets the requirement criteria, etc.
 Step 5: GEC co-chairs distribute materials to the appropriate subcommittee for review.
The subcommittee may seek input from discipline-specific faculty to assess course proposals, and it
may also contact the course owner for more information.
 Step 6: Subcommittee recommends course to full General Education Committee for approval.
 Step 7: Program/course owner submits course approved by GEC to the Curriculum Committee for
final approval if necessary.
 Step 8: Program/course owner informs stakeholders, including accrediting bodies, of any
curricular changes
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Process for new courses:
When developing a new course in CDS, mark the box labeled “request to fulfill general education
requirement” under course processing options. The course will then be forwarded to the general
education leadership team for consideration. You will be contacted by that team for further
information.

Need Assistance? Contact Lesley Zimmerman, Manager of Curriculum and
Scheduling Services, for consultation, resources, and support.
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CRITERIA FOR APPROVING NON-IAI-GECC COURSES
(General Education Core Curriculum courses) for General Education Credit
As of the 2016-2017 catalog, non-IAI-GECC courses will no longer qualify for General Education credit at
ICC unless approved by the General Education and Curriculum Committees.
Some courses that are not IAI approved (transfer credit level approved) may still meet the ICC criteria for
general education credit. In order to allow those courses to count towards completion of a non-transfer
degree, the course must be formally submitted to the General Education Committee for review. The
committee will review the course based on the distribution list requirements below.

English
The General Education Subcommittee recommends that English courses at ICC substantively meet the
following criteria:
1.
2.
3.
4.

Develop awareness of the writing process.
Help students develop strategies for invention, organization, and editing.
Stress writing for a variety of purposes.
Emphasize critical reading and thinking.

Further, tasks required of students enrolled in English courses must include:
1. Documented, multi-source writing
2. No fewer than “2500 words in final version”
Substantive focus on these criteria is signified by course design that includes teaching, course activities,
assignments, writing, and grading of the elements listed. The criteria should be evident in the course
description, course-level goals, and course content listed on the syllabus.

Oral Communication
The General Education Subcommittee recommends that Oral Communication courses at ICC
substantively meet the following criteria:
1. Include a minimum of three (3) extemporaneous speeches of a minimum of five minutes (one
must be informative, one must be persuasive, one must include sources) that account for at least
50% of the course grade.
2. Must cover the communication process (audience analysis, communication model listening,
ethics, etc.).
3. Should address strategies for appropriate speech construction (signposting, outlining,
thesis/goals statements, supporting and source materials, etc.).
4. Should address strategies for appropriate delivery technique (fluency, vocal variety, managing
anxiety, visual aids, credibility, etc.).
Oral communication courses combine communication theory with the practice of oral communication
skills. The course develops awareness of the communication process; provides intentional,
organizational, and expressive strategies; promotes understanding of and adaptation to a variety of
communication contexts; and emphasizes critical skills in listening, reading, thinking, and
extemporaneous (prepared and sought-out but fluent enough to respond to audience) speaking.
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Social and Behavioral Sciences
The General Education Subcommittee recommends that Social and Behavioral Science courses at ICC
substantively meet the following criteria:
1. Students gain insight into human individual or social behavior.
2. Students comprehend methods of inquiry employed in social or behavioral sciences. Inquiry
method may include, but are not limited to: Observation, Surveys, Primary Research, Qualitative
Designs, Quantitative Techniques, Sampling.
3. Students develop intellectual abilities and communication skills necessary to understand and
influence the world in which we live, such as critical thinking and writing.
4. Students recognize the significance of physical environments or social, political, economic, or
cultural traditions or institutions that define, connect, or differentiate communities in local,
national, or global contexts.
5. Students comprehend the significance of both continuity and change in human experience over
time and recognize how the past has shaped contemporary society.
6. Students understand the impact of individual and collective actions on the future and develop a
sense of global responsibility toward humanity and the environment.
Substantive focus on these criteria is signified by course design that includes teaching methods, course
activities, assignments, writing, and grading of the elements listed. The criteria should be evident in the
course description, course-level goals, and course content listed on the syllabus.
For purposes of general education, Social and Behavioral Science courses should involve a combination
of theory and practice and should not focus primarily on development or application of a particular skill.

Science
The General Education Subcommittee recommends that Science courses at ICC substantively meet the
following criteria:
The course seeks to develop students' understanding of the methods of scientific inquiry, including the
formulation and testing of hypotheses; to familiarize students with selected scientific principles in the physical
and life sciences; and enable students to make informed decisions about personal and societal issues.
In order for students to understand the methods of scientific inquiry, including the development of the
skills and disposition necessary to become independent inquirers about the natural world, a general
education science course typically includes a laboratory component that meets a minimum of two hours
per week. Students in science-related courses will be expected to:
1.
2.
3.
4.
5.
6.

Formulate or evaluate questions (hypotheses).
Plan and conduct experiments (test hypotheses).
Make systematic observations and measurements.
Interpret and analyze data.
Draw conclusions.
Communicate the results (orally and/or in writing).

Substantive focus on these criteria is signified by course design that includes teaching, course activities,
assignments, writing, assessing, and grading of the elements listed. The criteria should be evident in the
course description, course-level goals, and course content listed on the syllabus.

I—10

ICC September, 2016

Math
The General Education Subcommittee recommends that Mathematics courses at ICC substantively meet
the following criteria:
1. Goal: The submitted course develops math reasoning and skills at the college level. Topics may
be contextualized but the course will require mastery of key mathematical elements.
2. Prerequisite: The level of math readiness should be equal to MAT 098 and MAT 095 with a grade
of C or better or Compass Algebra score of 66 or above AND Geometry score of 46 or above.
3. Students interpret mathematical models such as formulas, graphs, tables, and schematics and
draw inferences from them.
4. Students represent mathematical information symbolically, visually, numerically, and verbally.
5. Students use arithmetic, algebraic, geometric, and statistical methods to solve problems.
6. Students estimate and check answers to mathematical problems in order to determine
reasonableness, identify alternatives, and select optimal results.
7. Students recognize the limitations of mathematical and statistical models.
Courses accepted in fulfilling the general education mathematics requirement emphasize the
development of the student’s capability to do mathematical reasoning and problem solving in settings
the college graduate may encounter in the future.
Substantive focus on these criteria is signified by course design that includes teaching, course activities,
assignments, writing, assessing, and grading of the elements listed. The criteria should be evident in the
course description, course-level goals, and course content listed on the syllabus.

Humanities
The General Education Subcommittee recommends that Humanities courses at ICC substantively meet
the following criteria:
1. Focus on intellectual and cultural human expression.
2. Class content should investigate original works of humanistic expression through historical,
cultural, and aesthetic lenses.
3. Reflect on ideas and confront presuppositions of different cultures.
4. Incorporate perspectives from multiple disciplines.
5. Reflect critically on traditions that have shaped values, beliefs, and aesthetic preferences.
6. NOT skill development (such as performance or production courses in arts, techniques or
professional courses in communication or foreign language focused on learning to speak and
write).
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DEGREES/CERTIFICATES AND GENERAL REQUIREMENTS
Illinois Central College offers five types of degrees as well as occupational certificates. Below is a brief
description of each degree type. For specific degree requirements, please see the current College
Catalog.

General Descriptions of Degrees
ASSOCIATE IN APPLIED SCIENCE is a career-oriented degree preparing students for immediate
employment and is awarded in a specific program of study. Although not designed as a transfer degree,
some courses may fulfill Illinois Articulation Initiative’s general education requirements, and some
courses may transfer to four-year colleges and universities. Students should consult their departmental
advisor for more information on these courses.
OCCUPATIONAL CERTIFICATE is awarded to students who complete all the requirements for organized
programs of more than a single course (3-4 credit hours) but fewer than fifty (50) credit hours total.
ASSOCIATE IN ARTS DEGREE is a baccalaureate-oriented transfer degree focused in the arts,
humanities, social sciences, behavioral sciences, or professional fields with these study areas as a
foundation. Degree completion may qualify the individual for junior standing at many four-year colleges
and universities. ICC’s Associate in Arts degree fulfills the Illinois Articulation Initiative’s general
education requirements. (For more information on the Illinois Articulation Initiative, see the current
College Catalog.)
ASSOCIATE IN SCIENCE DEGREE is a baccalaureate-oriented transfer degree focused in mathematics,
life or physical sciences, or professional fields with these study areas as a foundation. Degree completion
may qualify the individual for junior standing at many four-year colleges and universities. Students who
complete the Associate in Science degree at ICC will need to complete additional requirements at the
Transfer institution in order to complete the Illinois Articulation Initiative’s general education
requirements (For more information on the Illinois Articulation Initiative, see the current College
Catalog.)
ASSOCIATE IN ENGINEERING SCIENCE DEGREE is a baccalaureate-oriented degree for students
pursuing engineering. This degree does not fulfill all Illinois Articulation Initiative general education
requirements. The AES provides students with a greater number of credit hours in mathematics and
sciences early in their academic career, which is the preferred course sequence for some colleges and
universities. Students completing this degree may be expected to take additional general education
requirements at their transfer schools. Students who choose this option should work closely with their
Engineering advisor to assure a smooth transition from ICC to a four-year engineering program.
ASSOCIATE IN GENERAL STUDIES DEGREE allows individuals interested in acquiring a broad range of
academic courses to suit their specific needs. While it is not designed as a transfer degree, some
coursework may fulfill Illinois Articulation Initiative general requirements or transfer to a four-year
college or university. Students who choose this option should work closely with their advisors to
determine whether this option meets current and future needs.
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II :: DEVELOPING NEW CURRICULUM
Here you will find:





Developing a New Program (Career and Technical Education)
Developing a New Area of Study (Transfer Guides)
Course/Master Syllabus Development
Program Development and Approval Flowchart

Need Assistance? Contact Lesley Zimmerman, Manager of Curriculum and
Scheduling Services, for consultation, resources, and support.
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DEVELOPING A NEW PROGRAM (CAREER AND TECHNICAL EDUCATION)
Thorough planning and development processes for new academic programs are guided by an
overarching institutional academic plan. This plan clarifies the College Mission, criteria for new
programs, distinguishing program characteristics and institutional values that every new program is
expected to reflect. Developers of new programs are expected to embed expectations from the College’s
Mission, Vision, and Core Values into any new program.
Those wishing to create a new program of study will need to develop a formal proposal for the program
that integrates all ICC, Illinois Community College Board, and any industry or accrediting body standards.
These proposals are created and submitted via the College’s central repository for curricular data, the
Curriculum Development System (CDS).

Developing a Proposal
 Step 1: Establish the need for the program by providing advisory committee input and labor
market data.






Assemble and meet with advisory committee.
Contact Institutional Research for the development of a Labor Market Data Report.
Collect other Labor Market data that may aid in supporting the need for a new program. See
Appendix C-3 for sample Labor Market Assessment Survey and Appendix C-4 for ICCB Guidelines
for AAS Programs.
Engage Curriculum and Scheduling Services to alert Program Development Joint sub-committee
of possible new program (see checklist, Appendix C-2).

 Step 2: Determine the mission, goals, and student learning outcomes of the program.




Create an appropriate mission statement, goals, and student learning outcomes by referring to
the Program-Level Assessment Planning section of this guide.
Complete the Program-Level Student Learning Assessment Worksheet and Program Curriculum
Map.
These forms can be found in the Resource Documents/Instructions section of CDS for
downloading and completion. They must be attached to your proposal in CDS.

 Step 3: Curriculum and Scheduling Services MUST be contacted to complete the following
(238D, 694-5745):





New Program Information Form (download from CDS for completion – see sample form in
Appendix C-1)
Establish proper coding.
Ensure compliance with necessary requirements of outside accrediting bodies.
Ensure proper data entry and requirements of proposal in CDS (see Appendix C-5).

 Step 4: Create new course syllabi as needed.




If there are any new additional courses that will be included in the program, these should be
developed and submitted in CDS for approval prior to or at the same time as the new program is
submitted.
Refer to “Course/Master Syllabus Development” in this section of the guide.
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 Step 5: Enter proposal into CDS.








Labor Market Data Report and any supporting documentation (see Appendix C-3)
Refer to Appendix C-5, Using the Curriculum Development System, for additional assistance.
Advisory Committee Minutes
Program-Level Student Learning Assessment Worksheet (see Appendix D-2)
Program Curriculum Map (see Appendix D-7)
New Program Information Form (see Appendix C-1)
List of internship/clinical sites/work-based learning sites

 Step 6: Share proposal in CDS.


Prior to submitting the proposal in CDS, make sure you have taken the time to utilize the “Share”
feature in the system and have allowed time for the Campus Community and the Dean/Associate
Dean of the department to comment on the proposal.

 Step 7: Submit proposal in CDS.


Officially submit the proposal in CDS. Curriculum and Scheduling Services will convene the
Program Development Joint Sub-committee. You may be contacted at that time for further
information.

 Step 8: Attend the Curriculum Committee meeting to present your proposal.



You will be contacted with further information as to the date that your proposal will be reviewed
by the Curriculum Committee.
The Committee will already have viewed the proposal and will ask any additional questions at this
time.

 Step 9: Notification of program approval.




Curriculum and Scheduling Services will notify you when the program is officially approved by
ICCB, IBHE and HLC. Time will vary for program approval; keep in periodic contact with
Curriculum and Scheduling Services for updates. All NEW applied science degree programs are
approved by ICCB, IBHE and HLC; therefore, time for approval is extended.
The program CANNOT be marketed or advertised or placed into the College Catalog until formal
approval from the above organizations has been obtained.

DEVELOPING A NEW AREA OF STUDY (TRANSFER GUIDES)
Students receiving a transfer degree (AA, AS, AES) may benefit from completing a list of recommended
courses related to the area of study they wish to pursue at a transfer institution. Departmental faculty
may develop recommended sequences of coursework for particular majors that will aid in fulfilling
receiving institutions comparable lower-division major requirements.
For inclusion in the College Catalog, a new Area of Study must also be processed in CDS. Follow the
steps below for approval of a new Area of Study.
 Step 1: Develop suggested layout.




Meet with departmental faculty for input.
Obtain input from Dean/Associate Dean.
Obtain any transfer articulation agreements.
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 Step 2: Curriculum and Scheduling Services MUST be contacted to complete the following
(238D, 694- 5745):




Establish proper coding.
Ensure compliance with necessary requirements of outside accrediting bodies.
Ensure proper data entry and requirements of proposal in CDS (see Appendix C-4).

 Step 3: Enter proposal into CDS.




Attach notes from faculty discussions.
Attach documentation related to any intended transfer articulation agreements (these will be
forwarded to the transfer center for formalization).
Refer to Appendix C-5, Using the Curriculum Development System, for additional assistance.

 Step 4: Share proposal in CDS.


Prior to submitting the proposal in CDS, make sure you have taken the time to utilize the “Share”
feature in the system and have allowed time for the Campus Community and the Dean/Associate
Dean of the department to comment on the proposal.

 Step 5: Submit proposal in CDS.


Officially submit the proposal in CDS. You will be contacted with further information as to the
date that your proposal will be reviewed by the Curriculum Committee.

 Step 6: Attend the Curriculum Committee meeting to present your proposal.


The Committee will already have viewed the proposal and will ask any additional questions at this
time.

 Step 7: Notification of program approval.




Curriculum and Scheduling Services will notify you when the area of study is officially approved.
Time will vary for approval; keep in periodic contact with Curriculum and Scheduling Services for
updates.
The area of study CANNOT be marketed or advertised or placed into the College Catalog until
formal approval has been obtained.

COURSE/MASTER SYLLABUS DEVELOPMENT
Illinois Central College maintains a “master syllabus” for every course in its Curriculum Development
System (CDS). The master syllabus is used as the representative of the overall course content, even
though an instructor may create a syllabus for a class section of this course. A class section syllabus must
contain the basic course content of the master syllabus, and is created by the class section instructor
separate from CDS.
The master syllabus is the recognized, permanent record of the course that Illinois Central College uses
for things such as requests from transfer students, higher education institutions, external agencies
reporting, and marketing. The master syllabus can be obtained from CDS, or by contacting via email the
Curriculum and Scheduling Services department.
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Guidelines for Creating a Master Syllabus
When developing a new course, a syllabus must be created and proposed using the CDS. Developing a
new course can be driven by many things, including new programs of study, employment demands,
changes in the industry, career advisory committees, or accreditation guidelines. Developing a new
course or courses can be done by an individual or a group, and an initial meeting with the department
Dean/Associate Dean and Curriculum and Scheduling Services is recommended.
All new courses must be associated with at least one approved degree or program of study. For example,
a new nursing course would need to be offered in a program of study pertaining to the field. Therefore,
most new courses would be part of a program of study proposal, whether the program is new or an
existing program that has been modified to include the course. Courses can be offered in several
different programs, but must be associated with at least one. General education courses must be
associated with a degree, not a program of study.

Creating a New Course/Master Syllabus
 Step 1: Develop course proposal, description, and layout.


Refer to Appendix C-6, Guides on Course/Master Syllabus Development and Modification.

 Step 2: Curriculum and Scheduling Services MUST be contacted to complete the following
(238D, 694- 5745):





Establish proper coding.
Ensure compliance with necessary requirements of outside accrediting bodies.
Ensure proper data entry and requirements of proposal in CDS (see Appendix C-5).
Provide guidance for processes regarding various approvals that may be necessary or desired.
Example: IAI Approval, Transfer Articulation, General Education Credit Approval

 Step 3: Enter proposal into CDS.


Refer to Appendix C-5, Using the Curriculum Development System, for additional assistance.

 Step 4: Share proposal in CDS.


Prior to submitting the proposal in the CDS , make sure you have taken the time to utilize the
“Share” feature in the system and have allowed time for the Campus Community and the
Dean/Associate Dean of the department to comment on the proposal.

 Step 5: Submit proposal in CDS.


Officially submit the proposal in CDS. You will be contacted with further information as to the
date that your proposal will be reviewed by the Curriculum Committee.

 Step 6: Attend the Curriculum Committee meeting to present your proposal.


The Committee will already have viewed the proposal and will ask any additional questions at this
time.

 Step 7: Follow up on approvals that may be necessary or desired.



Example: IAI Approval, Transfer Articulation, General Education Credit Approval.
The course CANNOT be marketed or advertised or placed into the College Catalog until formal
approval has been obtained.
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PROGRAM DEVELOPMENT & APPROVAL FLOWCHART
Internal procedures for curriculum development
at Illinois Central College are outlined in the
Curriculum Procedures Guide and the Manager
of Curriculum and Scheduling Services manages
program/course authorizations. To the right is
a flowchart of these activities.
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III :: ASSESSMENT
Here you will find:











Career and Technical Education Program-level Assessment
Process for Program-Level Assessment Planning
Program Mission, Goals, and Student Learning Outcomes
Identify Measures :: Data Source/Method of Measurement
Identify Achievement Targets :: Benchmarks and Standards - Measures of Success
Results :: Data Analysis and Key Findings
Identify and Record Action Plans :: Use of Results Analysis, Action Items, and Dissemination
Timelines and Data Collection/Analysis
Curriculum Mapping/Program Curriculum Map
Reviewing Assessment Plans

Need Assistance? Contact the Assessment of Student Learning leadership team
(Sarah Parlier, Adam Saatkamp, and Margaret Swanson) or Lesley Zimmerman,
Manager of Curriculum and Scheduling Services, for consultation, resources, and
support.
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CAREER AND TECHNICAL EDUCATION PROGRAM-LEVEL ASSESSMENT
Program-level assessment facilitates continuous program-level improvement. Use of assessment results
informs, confirms, and supports program-level change and accomplishments. The process assists in
identifying curricular gaps while guiding curriculum and course action and revision, demonstrates overall
program effectiveness, and showcases student learning – “what works.”
The result is a dynamic program review that expresses the relationship between the College’s mission,
general education goals, program goals, and student learning outcomes. Student learning outcomes are
defined, results analyzed, and action plans for improvement of student learning are identified and
implemented.
Voices of program stakeholders are integral to the process. This includes the students, advisory
committees, employers, community, faculty, administration, and, if applicable, external accrediting
bodies. The program director/chair is ultimately responsible for the program-level assessment process.
While the process is ongoing, results will be reported annually. A central repository is where the
program-level data is entered and housed.
A quality assessment plan is principled—connected to institutional values and initiatives, practical,
comprehensive, and continuous. Programs drive assessment planning through collaboration, reflective
and deliberate preparation, gradual implementation, and feedback into its continuous improvement
efforts.
The following pages outline best practices in program-level assessment planning.

PROCESS FOR PROGRAM-LEVEL ASSESSMENT PLANNING
 Step 1: Gather and review program related materials








Catalog, website, and printed program materials
College Mission Statement
Program Mission Statement and Philosophy, if applicable
Current Assessment Plan, Program Goals, and Student Learning Outcomes (SLOs)
Discipline-specific standards and/or professional organization resources
Recent accreditation/program review self-study reports, recommendations, and action plan
Previous Assessment Data Reports including survey data—end of program, graduate and
employer, course data—evaluations and assessments, capstone/portfolio data, and course
embedded assignments

 Step 2: Follow the steps outlined below to complete the Program-Level Student Learning
Assessment Worksheet (Appendix D-1)
Working in collaboration with faculty, review the program’s mission and scope of the plan.
I. Review/create and list 3-5 Program Goals.
II. Develop 2-3 (or more if needed) measureable program-level Student Learning Outcomes for
each goal.
 Use Bloom’s New Taxonomy of Cognitive Skills with Action Verb List in Appendix D-3.
 Refer to “Thought-provoking Questions to Guide the Process” in Appendix D-4.
 Refer to “Practical Approaches to Developing Program Goals” in Appendix D-5.
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III. Complete the Program-Level Student Learning Assessment Worksheet (Appendix D-1) using
the following guidelines:
a.
b.
c.
d.
e.
f.
g.
h.

Insert Program Mission Statement.
Insert Program Goals (see Step 1).
Insert Student Learning Outcomes (see Step 2).
Identify Measures (e.g., rubrics, pre-licensure exam, final skills evaluation).
Identify Achievement Targets (desired levels of student success).
Record results.
Identify and record Action Plans.
Complete Analysis Questions 1-5.

 Step 3: Program Curriculum Map
Use curriculum mapping techniques to identify courses which map with desired general education goals,
program goals, and outcomes.

PROGRAM MISSION, GOALS, AND STUDENT LEARNING OUTCOMES
Program Mission
The first step in guiding the program-level assessment process is a review of the program’s current
mission statement. A program mission should reflect a “conceptual convergence” or agreement among
faculty addressing who it serves, in what ways, and with what end result (Hatfield, S. 1999).
The Program Mission Statement is a concise statement of the general values and principles which guide
the curriculum. It sets a tone and a philosophical position from which follow a program’s goals and
objectives. The Program Mission Statement should define the broad purposes the program is aiming to
achieve, describe the community the program is designed to serve, and state the values and guiding
principles which define its standards.
Program Mission Statements must also be consistent with the principles of purpose set forth in the
College’s mission and goals statements. Accrediting bodies expect that Program Mission Statements are
in harmony with mission statements of the institution, school, college, and/or department. Therefore, a
good starting point for any program mission statement is to consider how the program mission supports
or complements the university, school/college, and department missions and strategic goals.

A Program Mission Statement







Is a broad statement of what the program or unit is, what it does, and for whom it does it
Is a clear description of the purpose of the program or unit and the learning environment
Reflects how the program contributes to the education and careers of students graduating or
earning a certificate from the program or how the unit supports its customers
May reflect how the teaching efforts are used to enhance student learning
Is aligned with department’s and college’s missions
Should be distinctive for the program or unit

Components of a Program Mission Statement


Primary functions or activities of the program or unit – most important functions, operations,
outcomes, and/or offerings of the program or unit
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Purpose of the program or unit – primary reasons why you perform your major activities or
operations
Stakeholders – groups or individuals that participate in the program and those that will benefit
from the program or unit

Attributes of a well written Mission Statement
The statement leads with the educational purpose distinctive to the degree and field of study.
The statement identifies the signature feature of the program.
The statement defines clarity of purpose and sticks in your mind after one reading.
The statement explicitly promotes the alignments of the program with system, campus, college, and
department missions.
An expanded statement of purpose explicitly states vision and values that are realistic and achievable,
and is based on expressed understanding of students served and interests of other important
stakeholders.

Structure of a Program Mission Statement
“The mission of (name of your program or unit) is to (your primary purpose) by providing (your primary
functions or activities) to (your stakeholders).” (Additional clarifying statements)
(Note: the order of the pieces of the mission statement may vary from the above structure.)

Program Mission Statement Example

Program
Name

Primary
Purpose

The Mission of the Biology B.S. degree program is to prepare
students for employment in various biology-related areas
and/or for the pursuit of advanced degrees in biology or healthrelated professional schools by educating them in the
fundamental concepts, knowledge, and laboratory/field
techniques and skills of the life sciences.

Stakeholders

Primary
Functions

Another similar simple format
The_____________ (organization) will ____________ for _______________ by __________________.
This tells who the organization is, what it intends to do, for whom it intends to do it, and by what means
(how) it intends to do it.
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Program Mission Statement Example for a CTE Program
Cosmetology Program Sample:
Our mission is to exceed student's expectations by providing educational tools and knowledge for them
to excel in their chosen field (cosmetology, cosmetology teacher, nail technology, esthetics, or brush-up
course) so they will possess the confidence and skills to service clients/students and obtain their licenses
to be employed in salons, spas, or other avenues of the beauty industry. We strive to offer a balanced
academic and personal environment that fosters growth and constant pursuit of knowledge.

Checklist for a Mission Statement








Is the statement clear and concise?
Is it distinctive and memorable?
Does it clearly state the purpose of the program?
Does it indicate the primary function or activities of the program?
Does it indicate who the stakeholders are?
Does it support the mission of the program, department, and college?
Does it reflect the program’s priorities and values?

Program Goals
Program goals are general and encompass the learning that occurs throughout the program. In her
book, Assessing Academic Programs in Higher Education, Mary Allen describes program goals, “Program
goals are broad statements concerning knowledge, skills, or values that faculty expect graduating
students to achieve. They describe general expectations for students, and they should be consistent with
the program mission” (page 29). Program goals are broad and difficult to measure; they are measured via
more specific, well-defined objectives.
You should have 3-5 program goals focused on the three learning domains: knowledge, skills, and
attitudes/behaviors, which graduates can demonstrate. The goals should be broad and directly related to
your mission statement. Students in the program will practice these goals throughout their courses.
Consider these questions when writing program goals:




What would a successful graduate of the program look like today and in the future?
What are the major academic goals students should achieve upon completion of the program?
What would a successful student know and be able to do by the end of the program?

EXAMPLE Program Goals:
1. Graduates of the program will demonstrate application of knowledge of massage therapy
principles. (Massage Therapy Certificate)
2. Graduates of the program will demonstrate specific knowledge and proficiency in the technical
areas of building science, environmental systems, indoor air quality, environmental controls,
heating and cooling systems, energy analysis, and blueprint reading. (Solar Thermal Heating
Certificate)
3. Graduates will model professional behaviors appropriate for an entry level dental hygienist.
(Dental Hygiene AAS Degree)
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Programs should err on the side that “less is more” and develop and list 3-5 goals on the Program-level
Student Learning Assessment Worksheet.

Student Learning Outcomes
Program outcomes are defined, short-term targets with measurable achievements. Program level
outcomes may change each year based on program assessment. Program outcomes are more specific
than program goals and focus on significant and essential learning that learners have achieved, and can
reliably demonstrate at the end of a course or program. Program Student Learning Outcomes are
aligned with course level goals. They should center on intended graduate performance and behaviors. It
is recommended that programs have 2-4 student learning outcomes per program goal unless your
program’s accrediting body requires more.
What are the differences between Objectives and Outcomes? Objectives are intended results or
consequences of instruction, curricula, programs, or activities. Outcomes are achieved results or
consequences of what was learned—evidence that learning took place. Learning outcomes are
statements that specify what learners will know or be able to do as a result of a learning activity. They are
more precise, specific, and measurable than goals. There can be more than one outcome related to each
goal and a particular learning outcome can support more than one goal.
EXAMPLE Student Learning Outcomes
1. Students will construct and interpret basic financial statements using accounting information.
(Accounting Clerk/Bookkeeper Certificate)
2. Students will collect blood specimens properly using venipuncture and micropuncture
techniques. (Phlebotomy Certificate)
3. Students will be able to describe history, role, and responsibility of the police in the prevention
and control of crime. (Law Enforcement Certificate)
4. Students will demonstrate increasing awareness of diversity and the necessity of examining
issues from multiple perspectives. (Nursing Degree)
Tips:



Consult Bloom’s New Taxonomy of Cognitive Skills with Action Verb List when creating Student
Learning Outcomes for each goal, found in Appendix D-3.
List 2-4 measurable student learning outcomes per program goal on the Program-level Student
Learning Assessment Worksheet.
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IDENTIFY MEASURES
:: DATA SOURCE/METHOD OF MEASUREMENT
Review Existing Assessment Methods
Review current practices for gathering information on student performance (e.g., project, capstone, class
assignments)





Are the assessments directly related and aligned to program goals and student learning
outcomes?
What formal/informal and direct/indirect methods (see samples below) do you use which tie to
your intended program goals and student learning outcomes?
Are there gaps between the information collected and program goals and student learning
outcomes?
What other information do you need to gather in order to understand whether students are
achieving these student learning outcomes?

Identify Assessment Methods of Assessing Student Learning
Direct Methods - Clear and compelling evidence of what students are learning







Ratings of student skills by internship/practicum supervisors
Scores and pass rates on appropriate licensure/ certification exams (e.g., NLNAC, EMT-P) or
other published tests (e.g., published mock board exams) that assess key learning outcomes
“Capstone” experiences such as research projects, presentations, exhibitions, or performances,
scored using a rubric
Portfolios of student work
Score gains between pre- and post-tests (published or local) or writing samples
Student reflections on their values, attitudes, and beliefs, if developing those are intended
outcomes of the program

Indirect Methods - Evidence that students are “probably” learning, but exactly what or how much is
less clear







Course grades*
Assignment grades, if not accompanied by a rubric or scoring guide
Placement rates of graduates into appropriate career positions and starting salaries
Student ratings of their knowledge, skills, and reflections on what they have learned in the
program
Student/alumni satisfaction with learning, collected through surveys, exit interviews, or focus
groups
Honors, awards, and scholarships earned by students and alumni

*Grades and Assessment: There is a difference between assessment and grading, but they do have one
common characteristic as they both intend to identify what students have learned. Grades alone do not
always give direct evidence to identify which specific student learning outcomes and at what levels
students have learned. Some course grades also include additional student behaviors that are not
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related to student learning outcomes (e.g., attendance and participation). Grades need to be clearly
linked and aligned to learning goals and rubrics to suffice as direct evidence for assessment purposes.


List the type of assessment opportunity (course or experience) and data source
(method/measure—assignment/rubric) for each student learning outcome listed on the
Program-Level Student Learning Assessment Worksheet (Appendix D-2).

IDENTIFY ACHIEVEMENT TARGETS
:: BENCHMARKS AND STANDARDS - MEASURES OF SUCCESS
Statements of Student Success – How well are my students learning? Each student learning outcome
should have an established baseline measure which indicates an acceptable level of student
achievement.
Benchmarks or standards determine what the acceptable level of achievement is for each outcome.
Defining acceptability or unacceptability will depend upon the importance of the outcome and type of
measure (direct or indirect).
Setting benchmarks is a multiple step process to help explain how well students are learning (in order for
any score or average to have meaning, it needs to be compared to something). The first step is to (1)
choose the kind of standard or benchmark, (2) set the appropriate standard or benchmark, and (3) set
targets for students’ collective performance.
A few tips to help you get started:





Do some research—appropriate disciplinary associations, web search for examples, colleagues,
peer programs.
Benchmarks can be established from local (competency-based or criterion-referenced) or
external (certification or licensure examinations) standards.
Involve others in the standards-setting process—work with faculty, students, employers.
Use samples of student work to inform your discussion—implement assessment on a small scale
and gather work samples to help determine exemplary to inadequate work.

Benchmarking is a continuous process so once you have set your initial standards and targets, you may
want to adjust or modify based on your implementation. (Assessing Student Learning: A Common Sense
Guide by Linda Suskie. 2009)


Determine a benchmark or standard (usually a %) for each student learning outcome on the
Program-level Student Learning Assessment Worksheet.

RESULTS
:: DATA ANALYSIS AND KEY FINDINGS
The analysis of assessment data provides evidence of student learning. Assessment data can distinguish
patterns of consistency, evidence of learning within distinct student populations, and identify gaps in or
achievement of program outcomes.


List any key findings that are currently available on the Program-level Student Learning
Assessment Worksheet. If there are no current findings, indicate the target date when data may
be available.
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IDENTIFY AND RECORD ACTION PLANS
:: USE OF RESULTS ANALYSIS, ACTION ITEMS, AND DISSEMINATION
One of the most challenging aspects of assessment is using the data to inform and reflect upon current
practice and facilitate program change. Using assessment results is a key element in supporting a
program’s continuous, quality improvement processes.
Disseminate and discuss findings among faculty, staff, and students (if appropriate), as well as deans,
associate deans, and use to justify programmatic changes within Curriculum Committee.
Use the following questions to guide the discussion:
1. What are the three most important things to share about the results?
2. How will the results impact decisions on curriculum and instruction?
3. In what ways are you able to use data to confirm outcomes or improve the program?
Develop a sustainable, action plan as a result of these discussions.


Identify how results are used and shared including recommendations or action items on the
Program-Level Student Learning Assessment Worksheet.

Sharing Results
Here are some ways academic programs can share their assessment plans and findings.









Publicize results to faculty, students, alumni, prospective students, administrators, donors
Department and Program Websites – post summaries of relevant results related to course goals,
program goals, current department or college initiatives
Alumni or departmental newsletters
External - Accreditation agencies/Internal - Academic Program Review and Program Plan
processes
Recruiting/admissions brochures
Student orientation materials
Awards ceremonies
Publications or presentations to internal or external audiences

TIMELINES AND DATA COLLECTION
Consider how the program will collect assessment data on an established cycle. When is the best time to
measure and collect student learning outcomes data? Be selective, strategic, and realistic. Develop an
assessment cycle that will enhance and support external (accreditation) and internal (academic program
review) commitments. The Assessment of Student Learning Committee has determined an annual
October 1st submission date for program-level assessment data.
In general, it is recommended that a program assess two or three student learning outcomes on an
annual basis. A staggered approach (e.g., 4-6 goals/corresponding student learning outcomes = threeyear period to complete the assessment cycle) maximizes faculty resources and a program’s capacity to
collect, analyze and review findings, make recommendations, and develop action plans accordingly.



Identify when and how assessment data will be collected, aggregated, and analyzed on the
Program-level Student Learning Assessment Worksheet.
Implementation of the plan should be on-going. Each program should select 2-3 student learning
outcomes to assess (if not currently listed in their plan) annually.
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CURRICULUM MAPPING/PROGRAM CURRICULUM MAP
Curriculum mapping is a method to align instruction with desired goals and program outcomes. It can
also be used to explore what is taught and how. Mapping is designed to document what courses are
taught and when, reveal gaps in the curriculum, and help design an assessment plan. It improves
communication among faculty about curriculum, promotes program coherence, increases the likelihood
that students achieve program-level outcomes, and encourages reflective practice.
A program curriculum map is created by setting up a table with general education goals and program
learning outcomes in individual rows and each course displayed in individual columns. If a course is
meeting a general education distribution requirement, highlight that course in black with a font color of
white (reverse coloring). Refer to Section I, Degrees/Certificates and General Requirements for more
information.
Once the chart is established, faculty enter an indicator of level for each learning outcomes and
course/experience. "I" indicates students are introduced to the outcome. "R" indicates the outcome is
reinforced and students afforded opportunities to practice. "D" indicates that students have had
sufficient practice and can now demonstrate the outcome. Some courses have a combined “R/D”
reinforced/demonstrated outcome. Each outcome is introduced, reinforced/practiced, and then
demonstrated at some point in the program. Currently only program courses are being mapped with “I”,
“R”, “R/D” or “D”, not general education courses.
When new skills and knowledge are introduced, students:



Learn and define relevant terminology and vocabulary by describing, classifying, listing,
memorizing, recalling, and repeating.
Make first attempts at accomplishing tasks requiring a newly learned skill.

When new skills and knowledge are reinforced, students:



Re-address terminology and vocabulary in new and varied contexts.
Expand and reconfigure prior knowledge or use the skill in new situations.

When new skills and knowledge are reinforced/demonstrated, students:




Declare knowledge or perform skills appropriately with prompting and clear direction.
Initiate use of the knowledge or skill in an appropriate way.
Analyze new knowledge and skill for the purpose of further expanding or reconfiguring prior
knowledge.

When new skills and knowledge are demonstrated, students:





Exhibit competency of the skill or knowledge without prompting or direction by synthesizing.
Exhibit behaviors which indicate that the knowledge or skill has been fully integrated, becoming a
“habit of mind.”
Adapt, modify, and change prior knowledge based on new understanding (synthesis).
Initiate behaviors which demonstrate competency of the knowledge or skill sometimes in
creative problem solving.

Illinois Central College’s General Education Goals and their operational definitions can be found in
Section I. A compilation of General Education Assessment Rubrics can be found in Appendix D-6.
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A program curriculum map template and example program curriculum map can be found in Appendix D-7
and D-8.

REVIEWING ASSESSMENT PLANS
Program-Level Student Learning Assessment Worksheets will be assessed by an evaluation rubric (see
Appendix D-9) on an annual basis by members of the Assessment of Student Learning Committee. The
rubric will be used as a guide to generate comments and make recommendations.
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IV :: CURRICULAR IMPROVEMENT,
MODIFICATION, AND DISCONTINUANCE
Here you will find:






Curricular Modifications
Program or Area of Study Modifications
Course/Syllabus Modifications
Inactivating and Withdrawing a Program
Inactivating and Withdrawing a Course

Need Assistance? Contact Lesley Zimmerman, Manager of Curriculum and
Scheduling Services, for consultation, resources, and support.
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CURRICULAR MODIFICATIONS
Modifications to active programs, areas of study and courses are processed through the Curriculum
Development System (CDS). Desired changes must be submitted through the system by the second
Tuesday of each month, August through April. Please allow at least a minimum of one semester before
the changes can be made effective.

PROGRAM OR AREA OF STUDY MODIFICATIONS
 Step 1: Use “Propose Changes to Existing Active Program” function in CDS.




For questions about data entry into CDS, see Appendix C-5 “Using the Curriculum Development
System” or consult with the Curriculum and Academic Scheduling staff.
For questions regarding curricular information that will be reviewed, see Appendix C-6
“Guidelines for Course/Master Syllabus Development and Modification”
If you are making changes to a program, please contact Curriculum and Scheduling Services for
assistance with additional documentation that is necessary and to engage the Program
Development Joint sub-committee.

 Step 2: Include Rationale for changes.



Please indicate the planned changes as well as a rationale for the changes made.
If changes are being made based on information gathered from an advisory committee or
industry/community representatives, please use the “Attachments” section to include any
documentation.

 Step 3: Enter necessary changes into CDS.





Please allow at least a minimum of one semester for processing when selecting an effective date.
If you are making a curricular change to a Program, be sure to attach or update attached copies of
the following documents:
o Advisory Committee Minutes
o Program-Level Student Learning Assessment Worksheet (see Appendix D-1)
o Program Curriculum Map (see Appendix D-7)
If you are making a non-curricular change to a program (i.e., Admissions Requirement, Additional
Program Information) attach Advisory Committee minutes, as appropriate.

 Step 4: Share proposal in CDS.


Prior to submitting the proposal in CDS, make sure you have taken the time to utilize the “Share”
feature in the system and have allowed time for the Campus Community and the Dean/Associate
Dean of the department to comment on the proposal.

 Step 5: Submit proposal in CDS.


Officially submit the proposal in CDS. You will be contacted with further information as to the
date that your proposal will be reviewed by the Curriculum Committee.

 Step 6: Attend the Curriculum Committee meeting to present your proposal.


The Committee will already have viewed the proposal and will ask any additional questions at this
time.
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COURSE/SYLLABUS MODIFICATIONS
Courses can be modified; however, if there are significant changes to the course it may be best to
inactivate/withdraw the course and create a new course. If you are anticipating making significant
changes to a course please consult with Curriculum and Scheduling Services to determine the best action
to take.
At a minimum, all syllabi should be reviewed on a three-year cycle and updates submitted through the
Curriculum Development System (CDS). Syllabi submitted for review that are not approved by the
Curriculum Subcommittee will be returned to the originator for corrections. The “old” syllabus will
remain in effect until the returned syllabus is re-submitted through CDS and approved by the Curriculum
Subcommittee. (Section A updates are submitted to the full Committee as a modification, Sections B-H
are submitted as a Syllabi Review to the Subcommittee only.)
 Step 1: Use “Propose Changes to Existing Active Course” function in CDS.



For questions about data entry into CDS please see Appendix C-5, Using the Curriculum
Development System or consult with the Curriculum and Scheduling Services staff.
Refer to Appendix C-6 “Guidelines for Course/Master Syllabus Development and Modification”
for guidance as to specific course syllabus requirements.

 Step 2: Include Rationale for changes.



Please indicate the planned changes as well as a rationale for the changes made.
If changes are being made based on information gathered from an advisory committee or
industry/community representatives, please use the “Attachments” section to include any
documentation.

 Step 3: Enter necessary changes into CDS.



Please allow at least a minimum of one semester for processing when selecting an effective date.
If the changes to the course (i.e., credit hours) will affect a program/area of study, please make
changes to the necessary program at this time as well. If you are unsure of what the changes will
affect, please contact Curriculum and Scheduling Services to assist you in identifying these areas.

 Step 4: Submit proposal in CDS.


Prior to submitting the proposal in CDS, make sure you have taken the time to utilize the “Share”
feature in the system and have allowed time for the Dean/Associate Dean of the department to
comment on the proposal.

 Step 5: Submit proposal in CDS.


Officially submit the proposal in CDS. You will be contacted with further information as to the
date that your proposal will be reviewed by the Curriculum Committee.

 Step 6: Attend the Curriculum Committee meeting to present your proposal.


The Committee will already have viewed the proposal and will ask any additional questions at this
time.
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INACTIVATING AND WITHDRAWING A PROGRAM OR AREA OF STUDY
As programs continually review quantitative and qualitative information related to program outcomes
and viability, it is sometimes necessary to phase out an academic program. When a program is
withdrawn, the program is officially removed from the Illinois Community College Board (ICCB)
database. Before the program is withdrawn with ICCB, there is a period of inactivation at ICC. This
allows time for students in the middle of completing the program time to finish coursework or to move
into another appropriate and acceptable program. Once a program has been inactivated, no students
are allowed to enroll in the program and formal withdrawal from ICCB must take place within three
years. After a program is inactivated at ICC, the program will no longer appear in the College Catalog or
any other marketing materials. If you are anticipating the inactivation/withdrawal of a program, please
contact Curriculum and Scheduling Services to begin the process.

INACTIVATING AND WITHDRAWING A COURSE
Please consult with Curriculum and Scheduling Services if you wish to inactivate or withdraw a course.
The process of inactivating/withdrawing a course requires a significant amount of coordination with the
class scheduling process and must be done in an orderly fashion.
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This guide was developed in part based on material from:

Allen, M. (2004). Assessing Academic Programs in Higher Education. San Francisco: Jossey-Bass.

The University of Central Florida: “UCF Academic Program Assessment Handbook,” 2005 and material
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Assessment web page
(http://icc.edu/faculty-staff/teaching-learning-center/assessment/)
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(https://cds.icc.edu/auth/)
Course-level assessment
(http://cds.icc.edu/assessment/)
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(http://icc.edu/faculty-staff/teaching-learning-center/general-education/)

Contact Information:
Lesley Zimmerman, Manager of Curriculum and Scheduling Services, x 5745
Dr. Margaret Swanson, Associate Provost, x 8584
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Adam Saatkamp, Assessment Co-Chair, x 5349
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GLOSSARY
Alignment
Area of Study

Assessment

Associate Degree

CDS (Curriculum
Development System)
Certificate (Occupational
Certificate)
Course Level Assessment

Credit Hour
CTE (Career and Technical
Education)

Curriculum
Curriculum Mapping

HLC (Higher Learning
Commission)

Process of assuring that learning outcomes, curriculum and
instruction, and assessment all match and support each other.
A listing of recommended courses designed to assist a student
who intends to transfer to a similar field of study at a 4-year
institution. Designed for Associate in Arts and Associate in
Science Degrees.
The systematic collection, review, and use of information about
educational programs undertaken for the purpose of improving
student learning and development.
Awarded to a student who has completed at least 60 semester
hours in a particular field of study as outlined in the College
Catalog.
The college-wide system used to store all curricular data and track
changes to all curriculum.
Awarded to students who complete requirements for a specific
program of more than one course as listed in the College Catalog,
but less than 50 semester hours.
Methods of assessing student learning within the classroom
environment using course goals, outcomes, and content to gauge
the extent of learning that is taking place.
A unit of credit awarded for completion of a course.
A term applied to educational programs that specialize in the
skilled trades, applied sciences, modern technologies, and career
preparation. Career and technical education programs frequently
offer both academic and career-oriented courses, and many
provide students with the opportunity to gain work experience
through internships, job shadowing, on-the-job training, and
industry-certification opportunities.
A group of courses making up a program or an area of
specialization.
An analytical approach that allows faculty to identify important
components of program curricula, place them in relation to each
other in a visual format, and then capture an overarching
curricular structure to support cognitive scaffolding for further
analysis. A curriculum map is a visual tool that can be used to
introduce new students and faculty to the program, curriculum
discussion, accreditation requirements, and provides an approach
to systematically study the curriculum. Curriculum mapping is
especially helpful in implementing an assessment plan.
The Higher Learning Commission is tasked with the regional
accreditation responsibilities for higher education institutions in
the central United States. The Higher Learning Commission
oversees the accreditation of degree-granting colleges and
universities in 19 Midwestern and South-Central states.
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IAI (Illinois Articulation
Initiative)

IBHE (Illinois Board of
Higher Education)

ICCB (Illinois Community
College Board)
Occupational Credit (OC)

Program
Program Goals

Program Level
Assessment

Student Learning
Outcome (SLO)
Transfer Credit (TC)

A statewide transfer program consisting of a package of core
general education courses that will transfer for one school to
another and will count towards a degree at the new school.
Successful completion of these core courses, comprised of five
categories, can mean a smoother transition to any associate or
bachelor’s degree program at participating schools.
The Illinois Board of Higher Education is the administrative
agency with responsibility for all higher education sectors in
Illinois. As such, it approves the instructional programs, capital
projects, and system-wide operating and capital budgets for the
public community college system after action by the ICCB. In
addition, the Illinois Board of Higher Education periodically
reviews all existing programs at community colleges and
universities and advises the appropriate board when such
programs are not academically and economically justified.
The Illinois Community College Board (ICCB) is the state
coordinating board for community colleges. It operates under the
Illinois Board of Higher Education.
Credit that is typically applicable to an occupational certificate or
degree; may be transferable (for explanations relating to other
types of credit please see the College Catalog).
A prescribed series of courses that lead to a Certificate or
Associate in Applied Science Degree.
Broad statements that describe the long-term program targets or
directions of development. Stated in broad terms, what the
program wants to accomplish (in student learning outcomes) or
desires to become over the next several years.
Does not focus on an individual student. Rather, the emphasis is
on what and how an academic program is contributing to the
learning, growth, and development of students as a group. A
quality assessment plan reflects specific program goals,
measureable student learning outcomes, and a well-articulated
plan for timely implementation; strategic data collection and
analysis; and use of findings to inform, confirm, and support
program level change and accomplishments to facilitate
continuous program level improvement.
A measurable statement of what students should know and be
able to do as a result of their course work and educational
experiences at an institution or in a program of study.
Credit that has been articulated with state universities; usually
transferable (for explanations relating to other types of credit
please see the College Catalog).
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NEW PROGRAM INFORMATION FORM

Fillable New Program Information form found here: https://cds.icc.edu/auth/
After logging in to CDSv2, go to Resource Documents/Instructions, then to New Program
Information Form
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New Program Information Form
Please complete all fields below and save the document to attach in CDS.

PROGRAM FEASIBILITY
1. Labor Market Need. Verify that the program is feasible from a labor market standpoint and
demonstrate convincing evidence of labor market need.
a. Program purpose: Briefly describe the purpose of the program. (i.e., “….to provide
entry-level employment training or support the pursuance of advancement
opportunities”.) If more than one program is included in the application, delineate the
purpose for each program.

Click here to enter text.
b. Target population. Describe the target audience for the proposed program. Indicate
whether this program is intended for individuals seeking entry-level employment, for
advancement or cross-training opportunities for existing employees, or for those
looking to increase their skill set through specialized education and training.

Click here to enter text.
c. Related occupations. Describe the types of jobs for which the program(s) will train
graduates (i.e., specific occupational titles and/or multiple jobs within a Career
Cluster/Pathway(s) and specify cluster). See CTE Career Clusters or Illinois Programs
of Study for more information on Career Clusters and Programs of Study in Illinois.

Click here to enter text.
d. Supply-Demand Information. Contact the ICC Institutional Research department to
obtain a Labor Market Report that coincides with the CIP cod of the program that you
are adding. For assistance in obtaining the appropriate CIP code contact Curriculum
& Scheduling Services.

Click here to enter text.
e. Alternate Documentation. If labor market data is not applicable (such as with some
new and emerging occupations), or not available (such as for your district) provide
alternate documentation of program need. This might include survey data, local
classified/online advertisements for related occupations, or job outlook information
from reputable sources. Include any additional documentation from industry
professionals that your advisory committee may have worked with. Additional
resources for obtaining labor market data from industry professionals is available
through Curriculum & Scheduling Services.

Click here to enter text.
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f.

Planning and Collaboration. Describe how the proposed curriculum fits into the
college’s overall plans and goals to meet career and technical education/workforce
preparation needs within the district/region.

Click here to enter text.
i. Educational & Workforce Partnerships. Address how the program meets
priority needs, and describe steps taken to plan and deliver the curriculum in
collaboration with others, such as the Program Advisory Committee,
Secondary Institutions, Baccalaureate Institutions, Local Workforce Boards,
Labor Councils, and other appropriate partners.

Click here to enter text.
ii. Employer Input. Append employer advisory committee meeting minutes and
other pertinent documents to reflect the private sector input obtained in the
development of the proposed curriculum.

Click here to enter text.
g. Related Offerings: Describe what similar programs are already being offered at the
institution and other training providers within your district. Include information on
neighboring districts or border state providers as appropriate.

Click here to enter text.
h. Regional Programs: If the college is seeking "regional" designation for the proposed
program, define the “region” to be served, describe how the college will ensure the
region is adequately served by the program, (i.e., via distance learning, online
education, or campus branches) and include separate letters from each of the colleges
within the defined region indicating their support for the proposed program at your
college.

Click here to enter text.
2. Need Summary. Provide a brief summary of your findings which support the need to develop
and offer the proposed program(s) within your district. Include any additional information not
already reported that illustrates demand for the program(s).

Click here to enter text.

CURRICULUM QUALITY
1. Curriculum Information. Demonstrate the college has developed quality curricula that
aligns with federal, state and local requirements; is responsive to local workforce needs; and
will prepare graduates with the appropriate level of skill to meet their educational and
employment goals.
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a. Program purpose: Describe the goal for individuals completing this program in
terms of gaining employment and continuing their education. What advancement and
advantages specifically does this program afford the student?

Click here to enter text.
i. Educational alignment: Describe how the proposed program(s) illustrate a
Program of Study.

Click here to enter text.
b. Academic/Curricular Alignment. Describe the alignment of content between
secondary and postsecondary coursework and curricula. Include opportunities for dual
credit or articulated credit in both academic and career/technical areas between high
school and community college. How will the college ensure a smooth transition for
students entering the program, whether from high school, adult education, or other
workforce training pipelines?

Click here to enter text.
c. Relationship to existing curricula at the college: Indicate how this program(s)
may provide educational laddering opportunities between short- and long-term
certificates and degree curricula.

Click here to enter text.
d. Articulation. Specify how the program is structured or articulated to provide
educational opportunities for students beyond community college (i.e., baccalaureate
capstone programs). If applicable, include information on the specific programs and
baccalaureate institutions with which the college has been working towards
articulation.

Click here to enter text.
e. Academic & Technical Skill Requirements. Describe how the college ensures that
the proposed curricula will provide needed education and skills for the occupation and
will meet program objectives by addressing the following:

Click here to enter text.
f.

Academic Entry Skills: Describe the reading, writing, math and/or science
knowledge/skill requirements for students to enter and be successful in the proposed
program. How will the college ensure appropriate remediation for students (e.g.,
through Academic Support Services or CTE/DevEd Bridge Instruction).

Click here to enter text.
g. General Education: Describe how the general education requirements support the
technical skill requirements of the CTE program. Do each of the courses in Math,
Communication, Science, etc. support the level of technical skill required to complete
the program and obtain employment?
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Click here to enter text.
h. Technical Skills: Describe what industry skill standards have been set for related
occupations and what professional credentialing (licensure, certification, registration,
etc...) is required or optional to students, when and through what agency/entity? Is it
optional or required (i.e., is licensure or certification required or optional for job
entry?) What steps has the college completed to ensure that students will learn the
skills required to obtain the necessary licensure or certification?

Click here to enter text.
i.

Career Development. Describe how career information, resume building, and job
search activities are incorporated into the curriculum.

Click here to enter text.
2. Work-Based Learning. Describe how work-based learning will be incorporated into the
curricula. You will be asked to provide a list of work-based learning sites to be used for
internship, career exploration, job shadowing, clinical practicum, or apprenticeship
coursework.

Click here to enter text.
3. Accreditation for Programs. Describe what external approval or accreditation is required
and/or optional for this program, when and through what agency/entity it is available. (i.e., is
program approval/accreditation by a regulatory agency or industry-related entity required
prior to enrolling students or graduates earning their licensure/certification? What steps has
the college completed to obtain that approval/accreditation?)

Click here to enter text.
4. Unique or noteworthy features of the program. Describe how the proposed program(s)
stands apart from other programs similar in nature. Include Information on instructional
delivery method(s) (i.e., classroom only, online only, hybrid, distance learning).

Click here to enter text.
5. Faculty Requirements. Describe the number of other faculty, existing and new, that will be
required to implement and support the program.

Click here to enter text.
a. Faculty Qualifications. Include general minimum qualifications and those
credentials that are specific to instructors in the proposed field of study.

Click here to enter text.
b. Faculty Needs. Specify the number of full- and part-time faculty the program will
need for each of the first three years, including new and existing faculty.

Click here to enter text.
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6. Academic Control. Describe how the college will maintain academic control over the
program, including student admissions, faculty, and program content and quality.
a. Internal Oversight. Indicate what department and staff at the institution are
responsible for maintaining the academic integrity of the program.

Click here to enter text.
b. Contractual/Cooperative Agreements. Is another entity involved in the delivery of
the program? This includes any partnership agreement with another college,
university, the regional consortia, an apprenticeship or labor organization, a private
institution, business, or other outside entity. You will be asked to provide copies of any
related agreements.

Click here to enter text.

COST ANALYSIS
Verify the college has the fiscal resources in place or budgeted to support the program in a costeffective manner. Document the financial feasibility of the proposed program.
1. Source of Funds. Specify the source of funds the college will use to support the proposed
program and note what portion of funds will come from reallocation of existing resources as
compared to new resources. Indicate how this program(s) will share resources (i.e., faculty,
facilities, etc…) with existing programs. Include grant resources and amounts (i.e.,
Postsecondary Perkins, $5,000 for program development; or USDOL Grant, $10,000 for
equipment).

Click here to enter text.
2. Equipment. Will this program require new (new to the institution or program) equipment or
software to be purchased, shared, or leased to implement the curriculum? Include donations of
equipment. You will be asked to provide a listing of new equipment/software with
approximate costs.

Click here to enter text.
3. Facilities. Verify the college has adequate facilities (i.e., classroom or laboratory space) to
implement and support the program. Include plans for utilizing facilities through partners
(i.e., local businesses, labor councils, community organizations, etc…) to deliver the program
accordingly. Also describe any new costs associated with renovation or development of
facilities.

Click here to enter text.
4. Finance. Identify any new direct costs necessary to establish the program over the next three
years. This would also include monies that will be needed for new personnel.

Click here to enter text.
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PROGRAM DEVELOPMENT AND JOINT SUB-COMMITTEE CHECKLIST

Fillable New Program Information form found here: https://cds.icc.edu/auth/
After logging in to CDSv2, go to Resource Documents/Instructions, then to Program Development
Joint Sub-Committee Checklist.
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PROGRAM DEVELOPMENT JOINT SUB-COMMITTEE CHECKLIST
Assessment of Student Learning & General Education Components
(For use by reviewers of Program Level Student Learning Assessment Worksheets and Curriculum Maps)

Program Name and CIP Code:

A. Assessment of Student Learning:
1. Program Mission Statement: Does the mission statement include the primary purpose, function,
and stakeholders of the program?
Yes

Comments:

No

2. Program Goals: Are there, at minimum, 3-5 general goals that focus individually on the
knowledge, skills, attitudes, and behaviors of program graduates?
Yes

Comments:

No

3. Student Learning Outcomes: Are there, at minimum, 2-4 measurable student learning outcomes
per program goal?
Yes

Comments:

No

4. Measures: Are the methods of assessment valid and focused primarily on direct assessment
activities? Specify what is being measured.
Yes

Comments:

No

5. Achievement Target: Does the target indicate an acceptable level of student achievement for
each outcome and type of measure?
Yes
No
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Comments:

6. Program Curriculum Map: Is at least one Student Learning Outcome included in each program
course?
Yes

Comments:

No

7. Program Curriculum Map: Is each Student Learning Outcome demonstrated in at least one
program course?
Yes

Comments:

No

8. Program Curriculum Map: Is each General Education Goal demonstrated? (intended)
represented? included? taught? mapped? in a degree program?
Currently a work in progress – do not answer at this time.
Yes

Comments:

No

Overall, do you recommend going forward with this new program or program modification
based upon these comments/feedback?
Yes

Comments:

No

Review date and Committee Members:
Date:
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Members:

B. General Education:
9. General Education: Refer to New Program Information Form, Curriculum Quality, item f: Does the
educational plan describe how the general education requirements support the technical skill
requirements of the CTE program? Do each of the courses in Math, Communication, Science, etc.
support the level of technical skill required to complete the program and obtain employment?
Yes

Comments:

No

10. Are the distribution requirements met?
Yes

Comments:

No

Overall, do you recommend going forward with this new program or program modification
based upon these comments/feedback?
Yes

Comments:

No

Review date and Committee Members:
Date:
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Members:

C. CTE Labor Market Needs Component (for new program proposals only)
11. Program purpose addresses labor market need.
List where specific evidence is found:
Yes

Comments:

No

12. Identifies all possible audiences to be served by the program.
entry-level employment
advanced or cross-training opportunities for existing employees
increase skill set through specialized training & education
List where specific evidence is found:
Yes

Comments:

No

13. Related occupations are identified.
List where specific evidence is found:
Yes

Comments:

No

14. Supply-demand information adequately demonstrated.
List where specific evidence is found:
Yes
No
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Comments:

15. Alternate documentation, if provided, adequately demonstrates need for the program.
List where specific evidence is found:
Yes

Comments:

No
N/A
(Not Applicable)

16. Educational plan addresses how the program meets priority levels.
List where specific evidence is found:
Yes

Comments:

No

17. Educational plan describes collaborative steps to plan and deliver curriculum in collaboration
with others.
List where specific evidence is found:
Yes

Comments:

No

18. Educational plan demonstrates evidence of employer or industry input.
List where specific evidence is found:
Yes

Comments:

No

19. Educational plan describes similar offerings at ICC and other training providers within the district
or neighboring districts if appropriate.
List where specific evidence is found:
Yes
No
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Comments:

20. If regional designation is being pursued, adequate information is provided to support the
request.
List where specific evidence is found:
Yes

Co Comments:

No
N/A

Suggestions for strengthening program need from a labor market perspective:

Overall, is there demonstrated need for this new program?
Yes

Comments:

No

Reviewed date and CTE Committee Members:
Date:
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Members:
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Labor Market Assessment Survey

Surveying the local labor market is a helpful tool for community colleges to use during the assessment
phase of program planning. When existing sources of data are unable to indicate the “bottom line”
regarding labor market need for a proposed program, a college may choose to survey area business and
industry for new information. Often with new and emerging occupations, data is not yet available.
Surveying employers of these occupations may provide valuable information, such as employment size
in the local area, job openings, wages, and education/training requirements.
While there are a variety of approaches and survey instruments, types of information typically
requested in a labor market assessment survey include questions designed to obtain the following basic
information:
·

Company/Employer demographics: Company contact information, location(s), total number of
employees, number of employees in that specific occupation, and salary ranges.

·

Education/training and work experience requirements: Level(s) of education/training and/or work
experience the company requires to fill a position; i.e., the minimum level for acquiring an entrylevel position versus the preferred level.

·

Employment opportunities: Current and future occupational demand; i.e., the number of job
openings available immediately and the number of job openings projected available over the next
several years.

·

Company training needs: Identify whether the proposed program would be used for retraining
purposes or as an entry-level requirement for employment.

·

Educational program information: Identify any education, work-based knowledge, or skill
requirement the proposed program should address; i.e., meeting the requirements of a National
accrediting body or incorporating occupational skill standards.

·

Business participation: Potential for future involvement of business and industry with advisory
committees of the college.

A sample survey follows, which may serve as a starting point for community colleges to develop their
own labor market assessment survey. Whatever survey approach or tool is used, it is important to
remember the purpose of a labor market survey is to help establish whether anticipated job openings
will exceed current labor force supply or if there is a need for upgrading skills of existing employees.
However, it is also important to note that, due to the questionable reliability of survey data, colleges are
cautioned to review this data carefully for exaggerated or unrelated information.
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Sample
Labor Market Assessment Survey

Illinois Central College seeks to determine if there is a need to offer a certificate/degree program in (occupation/
program title). Please complete this survey to help us meet your education and training needs. Your response will
be kept confidential. We appreciate your response by (date). Thank you.
Company / Employer Information

Company Name
Your Name
1. How many individuals do you employ in this
(occupation)?
2. What is the full-time salary range for this
occupation?

Address
Title
Fulltime?

Part time?

Fulltime?

Part time?

Education / Work Experience Requirements
3.

Please identify the minimum amount of required education for an entry-level position, and the preferred
amount of education for that same position.

Education Level

Required (check one)

Preferred (check one)

Less than High School
High School diploma or GED
3-12 month Postsecondary certificate
12-18 month Postsecondary certificate
Two-year Associate degree
Four-year Baccalaureate degree
More than a Four-year degree
Other (please specify)

4.
Please indicate the amount of previous work experience your organization/industry requires for an entrylevel position, and the preferred amount of experience for that same position.
Work Experience

Required (check one)

Preferred (check one)

No work experience necessary
Less than one year
One to two years
More than two years
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Employment Opportunities
5.

Please indicate the number of immediate and future job openings you anticipate for entry-level positions in
your organization. Be sure to differentiate between full- and part-time openings.

Anticipated Job Openings

Full-time

Part-time

Immediate / existing openings
Projected openings in one year
Projected openings in two years

6.

Do you feel there is a shortage of qualified individuals for these positions?

Serious shortage

No shortage

Moderate shortage

Minor oversupply

Minor shortage

Moderate to serious oversupply

Training Needs
7.

Please estimate the number of current employees within your organization who would be interested in
attending this program on a voluntary basis.

8.

Please estimate the number of current employees your organization would be interested in sending through
this program to meet your retraining/upgrading requirements.

9.

What type of format would be most accessible to your employees? Examples of formats include regular
work day (morning or afternoon sessions), evening sessions, weekend sessions, all-day seminars, and
distance or online learning sessions. Please specify other arrangements that would be helpful in
accommodating your organization.

Educational Program Information
10.

What specific job-related skills are required or preferred for an entry-level position in your organization?
Examples of job-related skills include those identified by national or statewide accrediting bodies, and
Illinois’ Occupational Skill Standards products. Please specify if other job-related skills are necessary for
employment with your organization.
Preferred

Required
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11.

Would your organization be interested in providing students of this program with any of the following workbased learning opportunities?
Internship/Cooperative Education?
Apprenticeship?
Work-site tour?
Job shadowing/observation?

Business Participation
12.

Would you or your organization be interested in serving on an Education or Business Advisory Committee
to the college in developing this proposed program?

13.

Please provide additional comments or suggestions regarding this program.

THANK YOU for completing this survey. Please return to (Contact person, etc.)
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GUIDELINES FOR ASSOCIATE IN APPLIED SCIENCE DEGREES
The Administrative Rules of the Illinois Community College Board, Section 1501.302, identifies criteria for new
units of instruction. In addition to criteria for all new units of instruction, the following requirements are
identified specifically for Associate in Applied Science Degrees:
A total requirement of not less than 60 semester credit hours nor more than 72 semester credit hours or the
quarter credit hour equivalent, except in such occupational fields in which accreditation or licensure by a state or
national organization requires additional coursework.
The general education component required will represent at least 15 semester credit hours or the quarter credit
hour equivalent.
The following Summary of Preliminary Model Criteria and Guidelines for AAS Degrees, developed by a joint ICCB
and Illinois Council for Occupational Education Task Force, is also a resource colleges can consult as they develop
new AAS degrees and review and revitalize existing degrees.
Summary of Preliminary Model Criteria and Guidelines for AAS Degrees

Foundational Principle I
OUTCOME ORIENTATION: AAS degrees should be outcome oriented to meet their primary
purpose of preparing people for employment.
Criterion 1.

Employment Needs: AAS degree programs should meet education and training needs of
individuals to enter and/or advance in the workforce, providing skills needed by
employers. (Components include outcome orientation, labor market alignment,
occupational/ professional skills standards, validation of students’ skills, and lifelong
learning.)

Criterion 2.

Degree Designation Associate degree programs designed primarily for career
preparation and immediate employment or upgrading should be designated as an
Associate in Applied Science (AAS) Degree program. The AAS degree also should be
identified with a career major. (Components include degree designation and specialty
designation.)

Foundational Principle II
CURRICULAR COMPONENTS: To achieve the needed AAS degree outcomes, the “input” should
consist of well constructed curriculum components meeting criteria for excellence.
Criterion 3:

Collaborative Program Development and Delivery: Programs should be developed
collaboratively with business and labor to meet their workforce needs. Programs should
be developed collaboratively with other educational partners to provide a seamless
educational program and career ladder for students and to afford consistency of
programs across the state. (Components include business and labor partners,
educational partners, and consortia.)

Criterion 4.

Curriculum Content and Credit Hour Distribution: The AAS degree should range from
60 to 72 semester credit hours. It should comprise 50 to 75 percent technical core and
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specialty coursework and the equivalent of at least 15 semester credit hours of general
education instruction to provide the skills needed for the occupation. Post-AAS or
advanced certificates can provide further career ladder opportunities for students.
(Components include technical core and specialty coursework, work-based learning
opportunities, general education coursework, total credit hours, and advanced/postAAS certificates.)
Criterion 5.

Curriculum Structural Concepts: AAS degrees should be structured to enable students
to meet immediate employment needs while opening other options such as continuing
education and upward mobility. (Components include career ladders, integrated
instruction, and articulation.)

Criterion 6.

Articulation: All AAS degree curricula should maximize articulation with secondary and
baccalaureate degree programs. (Components include collaborative curriculum
development, articulation options, secondary articulation, and baccalaureate
articulation.)

Criterion 7.

Curriculum Structure and Scheduling: As appropriate to institutional resources and
specific curriculum requirements, community colleges should structure AAS degrees to
provide flexible options for student completion. (Components include course
scheduling, course sequencing, open entry/open exit courses, concurrent enrollment,
timely program completion, and telecommunications delivery.)

Foundational Principle III
SUPPORTING RESOURCES AND POLICIES: In addition to above curricular components meeting
criteria for excellence, an array of supporting college resources and policies are needed to support
quality outcomes, addressing student admission requirements, student services, credit for prior
learning, instructor qualifications and professional development, and student information.
Criterion 8.

Student Admission Requirements: Appropriate admission criteria for each AAS degree
should be identified by the college, to delineate the prerequisite education and skill
levels students need to succeed in the program and successfully enter the occupation.
For programs for which formal admission is needed or enrollment must be limited,
admission criteria should likewise match prerequisite education and skill levels needed
for students to succeed and establish equitable processes for student selection.
Corresponding assessment and placement procedures should be utilized.

Criterion 9.

Student Services: Student services should be provided that are geared to assist
students in succeeding in college and completing AAS degrees. (Components include
core services and linking students to instruction.)

Criterion 10.

Credit for Prior Learning: Credit toward the AAS degree should be awarded for
knowledge and skills acquired through prior experiences. (Components include credit
for prior learning policies and credit for prior learning options.)

Criterion 11.

Instructor Qualifications and Professional Development: Instructors should have the
necessary experience and education to effectively instruct students in the career field of
study and enable them to attain program competencies and objectives. (Components
include qualifications, professional development, and non-teaching responsibilities.)

Criterion 12.

Student Information: Information for students on AAS degrees should be clear,
comprehensive user-friendly, and readily accessible through a variety of media to
enable them to make informed educational and career choices.
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Foundational Principle IV
ACCOUNTABILITY: In keeping with the axiom “you get what you measure”, for AAS degrees to
meet their outcome expectations, in addition to the appropriate components/input and
supporting resources and policies, a comprehensive accountability system is needed to assure the
outcomes are achieved and to make any needed adjustments.
Criterion 13.

Accountability: College accountability systems, policies, and procedures should assure
that an appropriate collaborative process is used in the development of AAS degrees,
that AAS degrees contain the needed components and meet criteria for excellence, and
that AAS degrees are indeed effective in meeting the needs of employers and the
current and future workforce.
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OTHER CURRICULAR CONSIDERATIONS
Appeal Process
If ICCB staff does not recommend approval of a new curriculum, the college may appeal the decision by
notifying the ICCB President/CEO or the Vice President in writing. In cases where IBHE approval is
required, but not recommended, the college may appeal the decision by notifying the IBHE Executive
Director in writing, with a copy to the ICCB.
Higher Learning Commission (HLC) Program Approval
The Higher Learning Commission (HLC) is an independent corporation and one of two commission
members of the North Central Association of Colleges and Schools (NCA), which is one of six regional
institutional accreditors in the United States. The Higher Learning Commission accredits degree-granting
post-secondary educational institutions in the North Central region.
In October 2009, the HLC began requiring approval for academic and CTE programs that are Title IV
eligible. This new policy applies to all new Certificate programs 16 semester credit hours or greater.
Exceptions to this policy include new Certificate programs that include 50 percent or more of its
coursework from previously approved programs (certificates or degrees). This would include any new
certificate programs eligible for ICCB approval through the Reasonable & Moderate Extension process.
Following are examples of programs that will or will not require separate HLC program approval:
· A 12 credit hour, 4 course, certificate in Welding that was developed using 1 existing general
education course in math and 3 new courses in various welding practices – this program is NOT
Title IV eligible and therefore would not require separate HLC approval.
·

A 24 credit hour, 6 course, certificate in Welding that was developed using 1 existing course in
math and 5 existing courses in welding practices – this program is Title IV eligible, BUT more
than 50% of its coursework comes from coursework already approved by ICCB, therefore
separate HLC approval is NOT required.

·

A 33 credit hour, 11 course, certificate in Welding that was developed from 2 existing general
education courses and 9 new courses in welding – this program is Title IV eligible, AND more
than 50 percent of its coursework was newly developed (not from existing programs), therefore
separate HLC approval IS required.

To date, the HLC has developed an Online Approval Submission Form for Title IV eligible certificate
programs that meet the prescribed criteria. The approval request form is available on the HLC website at
HLC PerfectForms. You are encouraged to submit certificate approval requests via this online process.
ICCB approval is not required before you submit to HLC for approval, but it is recommended. The two
are not dependent.
HLC’s Change Request Application for new degree and certificate programs is also available on the HLC
website.

70

Appendix C-4

USING THE CURRICULUM DEVELOPMENT SYSTEM (CDS)
FAQ’S
What is CDS? The Curriculum Development System (CDS) is a database system used by ICC for
management of the curriculum. It houses all of both the current and historical program outlines and
master course syllabus used by our faculty and staff, and is managed by the Curriculum and
Scheduling Services Department. This database receives curriculum information per the direction
from the Curriculum Committee, along with approvals from the Illinois Community College Board,
Provost, and ICC’s Board of Trustees.
Who can use the CDS system? This system is available to anyone currently employed by Illinois
Central College, and has a valid ICC network account. The CDS system can be used to develop new
curriculum, exchange curriculum ideas, and create curriculum proposals for consideration by the
Curriculum Committee.
How do I get there? It’s easy! http://cds.icc.edu/ Use your network sign-on and password for
access, you will not need to create a separate account. There is also a link on the ICC intranet, under
Curriculum Development, or you can go to the ICC homepage, and type the word “curriculum” after
the last slash on the address field. The CDS system will keep up when you change your password.
How do I use this thing anyway? That’s easy too. The CDS systems provides information by
clicking on the headings and section titles (in orange) to help guide you. Or, if you have never used
the system before, email Curriculum and Scheduling Services for a quick tutorial (over the phone or
in person, it takes about 15 minutes), or stop by the TLC on the East Peoria Campus for help.
Can I use the CDS system from my home computer? Yes, you can! Use the link listed above, log in,
and use the system just as you would if you were on an ICC campus.
HELP! I’ve lost all of the work that I have done! While working in the CDS system, make sure that
you save your work by clicking on the SAVE buttons provided for each section. If you exit the CDS
system and want to return to your curriculum work later, the CDS system will file the working draft
copy in the MY COURSES or MY PROGRAMS area from the main menu. When you log in again, go
to those places first to retrieve your work. Your curriculum work stays there until you move it on by
changing the STATUS of your proposal.
I have a great idea, and would like to create a new program of study, where do I begin? Begin
with your department dean or the Manager of Curriculum and Scheduling Services. They can get
you started on your program ideas and development, and how to go from a great program idea to
implementation.

Contact information:
Curriculum and Scheduling Services Office, East Peoria Campus, Room 240B, email: cds@icc.edu
Lesley Zimmerman, Manager, Curriculum and Scheduling Services Department,
Lesley.Zimmerman@icc.edu , ext.5745
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GUIDELINES FOR COURSE/MASTER SYLLABUS
DEVELOPMENT & MODIFICATION
A Master Syllabus is created for every class offered at ICC. The development of these syllabi is
completed in the Curriculum Development System (CDS). The guidelines in this document are
intended to be used when creating or modifying a course syllabus. In addition, further explanations
are available in CDS. These explanations are found by, clicking on red headings in each section of
CDS.
 Course Prefix/Number
Use an existing prefix, or if this is a new course, no more than five (5) alpha characters.
Course numbers should reflect course content and type of credit. Consult with your
Dean/Associate Dean for additional guidance involving course sequencing.
∘ 001-039- General Studies Courses
∘ 040-079- Vocational Skills
∘ 080-099- Developmental
∘ 100-109- Freshmen level- Occupational
∘ 110-199- Freshmen level- Transfer
∘ 200-299- Sophomore level- Transfer or Occupational
∘ “C” followed by two digits- indicates Community Education (Hobby/Leisure, non-credit)
 Course Title
Course Title should clearly and succinctly describe the class and align with receiving
institutions’ course names (if possible).
 Planned Effective Date
Select the semester date that the course should be available for scheduling or the date that
the course changes should take effect.
Allow at least one semester for changes to be processed. For guidance on the timing of
scheduling and implementing adjustments, contact Curriculum and Academic Scheduling at
academicscheduling@icc.edu or cds@icc.edu.
 Rationale
Include a brief summary that focuses on why a new course or a course modification is being
proposed
∘ Examples: Advisory committee recommendations, accreditation changes, assessment of
student learning data, industry changes, etc.
 Proposed Changes
Explicitly list all changes that have been made to the course syllabus
∘ Examples: change in credit or contact hours, change in prerequisite, updating materials of
instruction, change in course description, etc.
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 Course Description
Course Description should include:
∘ A description of the major area of inquiry
∘ An outline of key concepts, topics, or skills that will be covered in the course
If applicable, course descriptions may indicate the course’ s role as it relates to a program of
study, licensing, certification, or how the course builds on pre-requisite coursework.
Avoid using acronyms if possible
 Prerequisites:
Prerequisites listed on a course are used as an enrollment tool. To be enforced, pre-requisites
must be measurable statement for the student and the department.
∘ Example: “BIOL 110 with a grade of “C” or better” is a measurable statement
∘ Example: “Two years of high school science classes” is not a measureable statement
Not all courses require a prerequisite
Consult with the department Dean/Associate Dean or Curriculum and Scheduling Services for
assistance
 Credit Hours/Lecture Hours/Lab Hours:
A Master Syllabus should be written as if the class will be taught in a full semester (15 week)
time period, with an additional week for final course evaluation and assessment.
∘ If a course is typically scheduled in a shorter duration that the full semester, a statement
may be added to the course description to reflect this; but this is not encouraged.
• Example: course is typically taught in an 8-week session. The class section syllabus is
the appropriate location to reflect actual meeting hours when a course is taught in a
variable/non-standard format.
The ICC Board of Trustees Credit Hour Policy: Illinois Central College defines a credit hour as
an amount of work represented in goals or intended learning outcomes, and verified by
evidence of student achievement, that reasonably approximates not less than fifty minutes of
classroom or direct faculty instruction and a minimum of two hours of out-of-class student
work each week for approximately sixteen weeks for one semester hour of credit.
ICC adheres to the credit hour policies provided by the ICCB which state that credit hour
courses shall be determined on the basis of an expected 45 hours of combined
classroom/laboratory and study time for each semester hour; 2-hours of study time per credit
hour are expected outside of class.
The following equations are used to reflect time in a classroom/lab setting
∘ 1 credit hour = 1 hour of lecture/discussion-oriented instruction per week
∘ 1 credit hour = 2-3 hours of laboratory-oriented instruction per week
• ICC maintains a standard of 2 hours of lab per credit hour. Explain in the rationale if
requesting more than 2 hours of lab time per credit hour.
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The following equation is used to reflect time in a nonclinical internship, practicum, or onthe-job supervised instruction
∘ 1 credit hour = 75-149 contact hours per semester
 ICC maintains a standard of 75 hours of internship per credit hour. Explain in the
rationale if requesting more than 75 hours of internship per credit hour.
 Internship hours are listed in the lab space hours in CDS. List the hours as the number
of hours a student needs to meet per week on a 15-week schedule
∘ Example: A 75-hour internship is listed as 5 lab hours per week and equates to 1
credit hour.
The following equation is used to reflect time in a clinical practicum
∘ 1 credit hour = 30-60 contact hours per semester
∘ An assumed practice is 1 hour of outside study time will be invested for 2 clinical
practicum contact hours.
 ICC maintains a standard of 30 hours of clinical practicum per credit hour. Use the
rational to explain a request for more than 30 hours of internship per credit hour.
 Internship hours are listed in the lab space hours in CDS. List the hours as the number
of hours that a student needs to meet per week based in a 15-week schedule
∘ Example: A 30-hour clinical practicum is listed as 2 lab hours per week and equates
to 1 credit hour.
 Repeatable Course
This section only applies when a course is repeatable for credit multiple times.
Examples of courses that are repeatable for credit may include: independent study, special
topics, internships, skill building courses
If the course is intended for students to repeat even if they receive passing grades, specify the
number of repeatable times.
Use the Attachment tab to attach a rationale that includes a description as to why the
repeatability is needed.
Additional rules for repeatability can be obtained from Curriculum and Scheduling Services.
 General Education Goals
General education goals are aligned to the course content and course objectives.
A course is not required to meet a general education goal, however, a course that is aligned
to a general education distribution area must have at least one general education goal
identified and attached to a specific course level goal.
A course level goal aligns with a General Education Goal when:
∘ The course level goal meets the Operational Definition of the General Education Goal.
∘ Direct instruction is provided.
∘ Assessment artifacts could be produced.
A rationale for alignment may be requested by the Curriculum Committee prior to approval
of a master syllabus.
For assistance in determining alignment, refer to the General Education Goals and
Operational Definitions and the General Education Assessment Rubrics located in Appendix
D-6 of the Curriculum Development, Planning and Assessment Guide.
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 Course-level Goals
Course-Level Goals list the objective(s) of the course.
∘ Goals are observable and measurable.
∘ Goals describe desired behaviors that students will perform to demonstrate skill/concept
mastery in the course.
Course level goals are formatted using numbered list.
If a course addresses a general education goal, denote this association by placing the general
education goal number in parenthesis after the course goal.
∘ Can you provide an example?
At least 1 goal per concept, topic, or skill mentioned in the course description is typical. (This
usually equates to 3-10 course goals.
 Materials of Instruction
Copyrighted textbooks and/or materials should not be over 5 years old. If materials are older
than 5 years, provide a rationale as to why this is the best option for the course content.
Materials of Instruction Text(s) should be formatted in APA (American Psychological
Association), MLA (Modern Language Association), Turabian, or other accepted formats.
 Methods of Presentation
Describe the methods of presentation that may be used in the course
∘ Examples: lecture, discussion, presentations, group-work, laboratory, demonstration, or
another method that adequately describes the pedagogical framework of the discipline
and course
A syllabus is written for all delivered courses and should not specify a delivery mode, such as
online, correspondence, hybrid, etc.
 Methods of Assessment of Student Learning
Describe the methods of formative assessment that may be used in the course to ensure
students are demonstrating the course goals
The methods could include reflections, classroom assessment techniques, reflective exercises
(exams, homework, short-writes), in-class activities, surveys, papers, projects, presentations,
portfolios, or other pedagogically sound formative assessment techniques.
 Evaluation of Student Achievement
Describe how grades will be assigned for the course. Include the following:
∘ Examples of types of evaluations that will be used: tests, homework, papers,
presentations, etc.
Working syllabi should follow the guidelines set in the master syllabi
Working syllabi should explicitly show how grades are earned
∘ Evaluations should be connected to course goals
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 Course Content
Each concept, topic, or skill should be outlined to show major sub-topics.
The topics and sub-topics should be directly connected to course goals.
The course content section provides students and instructors a list of major topics and subtopics that must be covered in the course
Generally, the list should be broad in scope and not considered to be exhaustive. However,
the level of specificity will vary by discipline and course need. For example, an accredited
program may be required to list a comprehensive terminology list. Or, a course in a sequence
may need to be explicit about what level of a concept they will reach in order to prepare the
student for the advanced course in that sequence.
 Other Guidelines to Remember
Acronyms: all acronyms used in a syllabus should be explained at least once in full
terminology.
Input from Dean/Associate Dean should be obtained before proposing a course.
Be sure to use the “Share” feature of CDS when building a course
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24 credit hours

24 credit hours

Associate in Science

HLC

Degree Specific
General Education
Requirements
Associate in Arts

English
Communication
Social and Behavioral Sciences
Mathematics
Sciences
Humanities and Fine Arts

ICC

6 cr hrs

37 cr hrs
6 cr hrs
3 cr hrs
6 cr hrs
6-9 cr hrs
10-11 cr hrs
6 cr hrs

6 cr hrs
3 cr hrs
9 cr hrs
3 cr hrs
7 cr hrs
9 cr hrs

Total Credit Hours 37-41 cr hrs

37-41 cr hrs
Total Credit Hours
9 cr hrs
English
Communication
6 cr hrs
Social and Behavioral Sciences
Mathematics
6-9 cr hrs
Physical and Life Sciences
10-11 cr hrs Humanities and Fine Arts

9 cr hrs

3-6 cr hrs
7-8 cr hrs

9 cr hrs

9 cr hrs

Total Credit Hours 37-41 cr hrs

Total Credit Hours
Communications- two-course sequence in writing
and one course in oral communication
Social and Behavioral Sciences- 2 courses, with
courses selected from at least two disciplines
Mathematics
Physical and Life Sciences- 2 courses, with one
selected from life science and one from physical
sciences (at least two must be a lab course)
Humanities and Fine Arts- 2 courses, at least one
course from humanities and one from fine arts

Communications- two-course sequence in writing
and one course in oral communication
Social and Behavioral Sciences- 3 courses, with
courses selected from at least two disciplines
Mathematics
Physical and Life Sciences- 2 courses, with one
selected from life science and one from physical
sciences (at least one must be a lab course)
Humanities and Fine Arts- at least one course from
humanities and one from fine arts

ICCB

Overall General Education Requirements
Higher Learning Commission
The institution maintains a minimum requirement for general education for all of its undergraduate
programs whether through a traditional practice of distributed curricula or through integrated, embedded,
interdisciplinary, or other accepted models that demonstrate a minimum requirement equivalent to the
distributed model.
Illinois Community College Board Each associate degree curriculum shall include a specific general education component consisting of
coursework in communication, arts and humanities, social and behavioral sciences, and mathematics and
science within the following parameters.

15 credit hours

Associate in Applied
Science

Associate in General
Studies

HLC

Degree Specific
General Education
Requirements
Associate in
Engineering Science
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Total Credit Hours

20 cr hrs

19 cr hrs
6 cr hrs
6 cr hrs
3 cr hrs
4 cr hrs
3 cr hrs

48 cr hrs
3 cr hrs
3 cr hrs
3 cr hrs
7 cr hrs
3 cr hrs

6 cr hrs
12 cr hrs
16 cr hrs
14 cr hrs

Total Credit Hours 22 cr hrs

Total Credit Hours
English/Communication
Social and Behavioral Sciences
Mathematics
Laboratory Science
Humanities and Fine Arts

15 cr hrs

Total Credit Hours
Each associate degree curriculum shall include a
specific general education component consisting of
coursework in communication, arts and humanities,
social and behavioral sciences, and mathematics
and science. For the Associate in General Studies
degree, the general education component required
will represent no less than 20 semester credit hours
or the quarter hour equivalent for completion.

English/Communication
Social Science/Humanities/Fine Arts
Mathematics
Laboratory Sciences

Total Credit Hours
English
Communication
Social and Behavioral Sciences
Mathematics and/or Laboratory Science
Humanities and Fine Arts

6 cr hrs
0-9 cr hrs
11-13 cr hrs
4-5 cr hrs
0-9 cr hrs

ICC

Total Credit Hours 19-38 cr hrs
Each associate degree curriculum shall include a
specific general education component consisting of
coursework in communication, arts and humanities,
social and behavioral sciences, and mathematics
and science. For the Associate in Applied Science
degree, the general education component required
will represent no less than 15 semester credit hours
or the quarter hour equivalent for completion.

Communications- two-course sequence in writing
Social and Behavioral Sciences
Mathematics- Calculus I, II, III
Physical and Life Sciences- Chemistry I (with lab)
Humanities and Fine Arts

ICCB

PROGRAM-LEVEL STUDENT LEARNING ASSESSMENT WORKSHEET
(LINK TO FORM)

Fillable form found here: https://cds.icc.edu/auth/
After logging in to CDSv2, go to Resource Documents/Instructions, then to Program Mapping and
Assessment Documents
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PROGRAM-LEVEL STUDENT LEARNING ASSESSMENT WORKSHEET
(EXAMPLES)
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AAS degree or Certificate Mission

Contact Person: Cathleen Korondi
Email address: cathleen.korondi@icc.edu

Assessment Year: 2014

2. Students will determine the outcomes of
dental hygiene interventions using indices,
instruments, examination techniques, and
patient self-reports as specified in patient
goals. (PC-11)

Student Learning Outcomes
(Recommended 2-4/goal)
1. Students will use patient assessment data
to complete a comprehensive dental
hygiene treatment plan. (PC.5)

Review of
periodontal
assessment and
gingival exam on
rescheduled
patients will be used
to re-evaluate
scaling and root
planing during
current treatment.

Measure(s)
Periodontal
assessment and
radiographs will be
used to determine
dental hygiene
treatment plan.

100% of students will
reevaluate tissue
response during all
appointments in a
treatment series.

Achievement Targets
100% of students will
utilize assessment data
and radiographs to
determine dental
hygiene treatment plan.

GOAL 1. Graduates will exhibit clinical competency as an entry-level dental hygienist.

Results
Not met: 90% of
students are not
incorporating
radiograph
interpretation in
creating dental
hygiene treatment
plan.
Not met: 90% of
students are not
reevaluating tissue
response to
treatment during
current treatment
(1-2 months)
appointments.
Met: 100% of
students are
reevaluating tissue

AAS degree or Certificate Goals (Recommended 3-5 goals/program)

Action Plans
Faculty will reinforce need of
radiographs to determine dental
hygiene treatment needs in daily
clinical huddles. Students will have
current radiographs displayed on
viewbox and/or bring current films to
instructor to determine dental hygiene
treatment plan.
Not Met Plan: Faculty and students
will reevaluate tissue response to
healing when patients are being
treated with scaling and root planing
for those currently undergoing
treatment. A new process for
documentation will be developed prior
to Spring of 2015.
Met: Continue to monitor students as
they reevaluate tissue response to

The mission of the Illinois Central College Dental Hygiene Program is to graduate and facilitate the development of professional, ethical and competent dental
hygienists who exhibit the following characteristics; an awareness of the present and future roles and responsibilities within the dental hygiene profession and
the community he/she serves; the knowledge and clinical skills necessary to provide the current standard of care within the dental hygiene profession for
clients he/she treats; and a commitment to lifelong learning and professional development.

Department: Health Careers
AAS degree or Certificate: Dental Hygiene

Program - Level Student Learning Assessment Worksheet: Associate of Applied Science Degree or Certificate

Illinois Central College Assessment of Student Learning

Approved Program
Example
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2. Students will record accurate, consistent,
and complete documentation of oral health
services provided. (C-8)

Student Learning Outcomes
(Recommended 2-4/goal)
1. The student will provide specialized
treatment that includes educational and
therapeutic services to achieve and maintain
oral health. (PC-10)

SOAPIE Notes,
Progress Notes

Measure(s)
Plaque Index,
CAMBRA,
Dental History and
Oral Hygiene
Instruction

95% of students will
complete SOAPIE and
Progress Notes
accurately for each
patient treated.

Achievement Targets
100% of students will
complete Plaque Index,
CAMBRA, Dental History
and Oral Hygiene
Instruction to inform
patients of their risk of
caries and periodontal
disease.

Met: ~95 % of
students complete
SOAPIE and
Progress Notes
accurately for each
patient treated.

Results
Not Met: ~30
% of students are
not completing the
plaque index and
CAMBRA and
discussing results
with patients.
Met: 100% of
students
completed the
Dental History and
discuss findings
with patients.

Quality Assurance on patient records is
compiled each semester on errors
entered on patient records. The dental
receptionist and each advisor review
patient records. If errors in
documentation are discovered, the
record is returned to the student with
QA sheet in order to correct the error
when possible. The Program Director
compiles aggregate data at the end of
the semester and reports results to
faculty.

Action Plans
Not met: Faculty will assist students in
interpreting data from plaque index
and CAMBRA scores and discuss
results with appropriate dental
terminology. Faculty will discuss the
need to complete assessments on
patients and discuss findings with
patients to help maintain oral health.
Met: Continue engaging students in
procedure and dialogue as they
complete Dental History and discuss
findings with patients.

response to
treatment on recall (12-18 months)
treatment on recall appointments.
(12- 18 months)
appointments.
GOAL 2. Graduates will demonstrate appropriate communication skills as an entry-level dental hygienist.

Illinois Central College Assessment of Student Learning
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Measure(s)
Dietary analysis
DHYGN 222
Preventive
Modalities
Infection control
measures and
biological
monitoring of
autoclaves.

Achievement Targets
100% of students will
receive a letter grade of
75% or above on dietary
analysis assignment.
100% of students will
adhere to infection
control measures while
treating patients.
Biological monitoring of
autoclaves will be
performed on a weekly
basis.

Results
Met: 100% of
students received
a score of 75% or
above.
Not met: 95% of
students adhere to
infection control
procedures while
treating patients.
Met: Biological
monitoring of
autoclaves is
performed on a
weekly basis.

Student Learning Outcomes
(Recommended 2-4/goal)
1. Students will apply a professional code of
ethics in all endeavors. (C-1)

Measure(s)
Achievement Targets
Daily clinical grading 100% of students will
sheet
display professionalism
in all endeavors while in
the clinic.

Results
Not met: 2% of
students were
reminded uniform
and/or hair style
was not in
accordance with
dress policy.

GOAL 4. Graduates will model professional behaviors appropriate for an entry level dental hygienist.

Student Learning Outcomes
(Recommended 2-4/goal)
1. The student will evaluate factors that can
be used to promote patient adherence to
disease prevention or health maintenance
strategies. (HP-2)
2. Students will utilize methods that ensure
the health and safety of the patient and the
oral health professional in the delivery of
care. (HP-3)

GOAL 3. Graduates will exhibit appropriate critical thinking skills for an entry level dental hygienist.

Action Plans
At daily end of clinic huddle with
faculty and students, dress policy will
be reinforced by locating and revisiting
appropriate section in Evaluation and
Grading Manual for definition of
appropriate attire, hair ornaments and
color of uniform. DHYGN 230 is the
student’s first clinical practice. As they

Action Plans
Continue to monitor assessment and
make changes as indicted through
surveys and student dialogue with
instructor.
Students who make non-disease
transmission errors in infection control
procedures (i.e.: reaching into a
drawer with contaminated gloves) will
Receive an unsatisfactory score on the
daily grading sheet in this area.
Student will discuss breach with
faculty and take corrective action.
Clinical Assistants record date
biological monitoring of autoclaves is
performed each week. Dental
receptionist mails indicators to
appropriate facility and program
director tracks results.

Illinois Central College Assessment of Student Learning
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Daily grading sheets
Appropriate
signatures obtained
from supervising
dentist prior to
beginning dental
hygiene treatment.

Analysis Questions

100% of students will
obtain signature of
dentist prior to
beginning dental
hygiene treatment.

3. Based on all assessment results, are any program changes needed to improve student learning? If so, explain.
All faculty in the Dental Hygiene Program need to be cognizant of areas in which each of us can improve student learning. When and where ever we engage
students, it should be seen as an opportunity to create a positive learning environment. With the clinical changes that have been made in the past two years,
the faculty need to remain aware of why the changes were made, and how they can improve student learning so students are able to take these skills with
them to the work environment. Based on all the assessment results, no program changes need to be put in place to improve student learning.

2. Were student learning objectives achieved? Why/why not?
This assessment was completed during the third semester students are enrolled in the Dental Hygiene Program. The first four goals of the assessment of
student learning focused solely on the clinical aspect of the program. This is the first semester students are treating patients and a learning curve is to be
expected. If this assessment were completed at the end of the program the student learning objectives should be achieved. With all programs, as a student
moves through each consecutive semester, they are able to draw from experiences and make more informed decisions on patient treatment. The NDBHE
scores are high for the most part. Students are also held accountable for the b=national board results. Historically, those who put in ample time to prepare for
the examination are successful. Student objective that were met have a direct correlation to student engagement and preparation for clinical practice.

1. Summarize your assessment results, for the program as a whole, as related to student learning.
The Dental Hygiene Program has implemented changes in the clinical portion of the program since 08/2012. As with all implemented changes, the program is
identifying some weaknesses and strengths related to student learning. This process has helped identify specific areas in which we need to improve student
learning. Some of the areas will improve as students gain more experience and continue through the program treating patients. Some improvements are
indicated for faculty to increase their awareness into areas where students are struggling. Our attrition rate is down from 21-33% to 8%. The program is
continually monitoring students who have been identified in courses throughout the program in weekly faculty meetings. The addition of a dental hygiene
specific tutor in the Learning Lab downtown may have played a part in student learning and retention.

2. Students will adhere to state and federal
laws, recommendations and regulations in
the provision of oral health care. (C-2)

matriculate through the program this
% should be reduced.
Not met: 98% of
At daily end of clinic huddle with
students obtained faculty and students or if a clinical
signature prior to
dental hygienist recognizes error,
taking
student will be directed to stop the
radiographs and/or procedure and obtain appropriate
beginning
signature. DHYGN 230 is the student’s
treatment.
first clinical practice. As they
matriculate through the program this
% should be reduced.

Illinois Central College Assessment of Student Learning
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Illinois Central College Assessment of Student Learning

Standard of care is identified as the professional performance expected of dental hygiene practitioners to prove the dame level of care as other practitioners
under similar conditions. Wyche, C.J., & Wilkins, E.M., Clinical Practice of the Dental Hygienist, 11th ed., Philadelphia, PA” Lippincott Williams & Wilkins.

1

4. Please identify any budgetary needs for program improvement.
For the first time in a number of years, the Dental Hygiene Program has sustained an increase in student retention. While this is excellent news overall, the
clinic and lab are not equipped to handle the increase in student numbers with regards to having enough equipment and operating clinical chairs. We had to
purchase portable equipment (chair, light and operating unit) to accommodate the 1:5 faculty to student ratio as identified by accreditation standards. We
will need to purchase more handpieces as the ones we have are at least 13 years old and are failing. The equipment in the clinic is starting to need more
repairs as much of it is 25+ years of age. The DH program will need to provide digital radiography for the students as this type of radiograph is increasing
within the dental community at large. To provide the students with an education that is reflective of the current state of employment in the area, the
decisions that are made in building the new clinic and moving the facility will need to be precise and on target as we move into a world of digital radiographs
and IT needs (computers at every station). As we are working out the details for a successful move and transition into the new clinic, the budget will be
stretched to meet the needs of this increase of 5-8 students in the area of something as simple as gloves, masks and personal protection gowns. We have
seen the need to increase the number of adjunct instructors to accommodate the 1:5 teaching ration in clinic and 1:10 in labs mandated by CODA (our
accrediting body).
5. What Student Learning Outcome(s) will be assessed in the coming academic year? (It is recommended that 2-3 outcomes be assessed on a yearly basis
and every outcome should be assessed at least every 3 years). What is your rationale/reasons for assessing those outcomes in this coming year?
SLO’s to be assessed in 2015:
1. Use critical thinking skills and comprehensive problem-solving to identify oral health care needs. (C.3)
2. Continuously perform self-assessment for lifelong learning and professional growth. (C-4)
3. Apply quality assurance mechanism to ensure continued commitment to accepted standards of care. (C.6)
4. Communicate effectively with diverse individuals and groups, serving all persons without discrimination by acknowledging and appreciating diversity.
(C.7)
5. Provide community oral health services in more than one setting. (CM.1)
6. Recognize predisposing and etiologic risk factors that require intervention to prevent disease. (PC.2)
7. Recognize the relationships among systemic disease, medications, and oral health that impact overall patient care and treatment outcomes. (PC.3)
8. Identify patients at risk for a medical emergency, and manage the patient care in a manner that prevents an emergency. (PC.4)
9. Obtain the patient’s informed consent. (PC.9)
10. Access professional and social networks to pursue professional goals. (PGD.2)
Rationale/Reasoning:
The American Dental Education Associations (ADEA) outlines areas in which an entry level graduate is expect to apply his/her knowledge to ensure standards
of care1 are provided for all patients. The ICC Dental Hygiene Program has adopted twenty-eight of these competencies to serve as a guide for our curriculum
management and quality assurance programs. Six were selected for 2014, however, in order to evaluate SLO’s in three years, we will increase the number to
ten this year. These competencies were selected to access in 2015 because they are measured in multiple clinical and didactic courses throughout the
curricula. Therefore, input on how SLO’s are measured in his/her course engages all Dental Hygiene faculty in this assessment process. The end result of this
process will identify program strengths and weaknesses. The data gathered will be utilized to drive the action plan which sustains and/or changes our current
practices as we address the changing filed of dental hygiene.

BLOOM’S NEW TAXONOMY OF COGNITIVE SKILLS WITH ACTION VERBS
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THOUGHT-PROVOKING QUESTIONS TO GUIDE THE PROCESS
OF DEVELOPING PROGRAM GOALS AND STUDENT LEARNING
OUTCOMES


In general, what are the most important things a student gains or achieves in your field of
study?



What knowledge, skills, and attitudes/behaviors do you strive to foster in your students?



What is the most important knowledge that your students acquire from your field of
study or from working with you?



How does your field of study or your work change the way students view themselves?



In what ways does your field of study or what you do contribute to a student’s well-being?



How does your field of study or what you do change the way a student looks at the world?



What does your field of study or what you do contribute to the well-being of society at
large?



How do people in this area of study differ from those in other areas (knowledge, skills,
attitudes/behaviors)?



How do we know the extent to which students are learning what we hope from our field
of study?



How do we use information about student learning and development to enhance student
learning?

Based on leading questions developed by Professor C. Ewart, Department of Psychology, Syracuse
University, 1998.
Use Bloom’s Taxonomy to help develop your learning outcomes.
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PRACTICAL APPROACHES TO DEVELOPING
PROGRAM GOALS/OBJECTIVES/OUTCOMES


Things to consider…
1. Graphically display all courses—the learning goals/outcomes specified in each course
for the program.
2. Identify common themes or elements across the courses.
3. Given these common elements, discuss with program faculty whether these are the
most important elements to develop students’ knowledge, skills, attitudes and
dispositions. Are there some that should be added, deleted? Is there a balance? Is
there a logical progression in the development of student competencies related to the
major, general education, etc.? Is there coherence to the curriculum?
4. Discuss how these relate to the existing program goals/learning outcomes and make
refinements. Or, use this as a basis to create new program goals/learning objectives.
5. Once a consensus is reached, then the discussion can move to methods to assess the
program goals/learning outcomes.
6. Review current department/program goals/learning objectives, perhaps from a recent
self-study document. Do they reflect the current mission and priorities of the
institution? Is the linkage apparent? Do they reflect current professional standards in
the field for undergraduate courses offered? Are they broad or specific enough to
encompass known learning goals/outcomes of the various courses offered? If answers
are yes, move to the next step.
7. Given the current program goal/learning outcomes, discuss with faculty in the unit
how these are specifically linked in their course level goals and learning outcomes.
Graphically display their answers for each course.
8. Examining the program curriculum as a whole – Are there holes? Are there any
program goals/learning objectives not addressed by any course or addressed very
weakly?



You might work through the following questions:
o What would the ideal graduate of our program look like (knowledge, skills, beliefs,
and values)?
o What experiences (assignments, papers, productions, internships, etc.) do students
carry out through our program that would provide evidence of their achievements?
o What standards would we expect our students to achieve for those experiences?
o Can we express those experiences and standards in ways that would both guide our
students in determining whether they have achieved what we want and provide us
clear criteria for our assessments?

Appendix D-5



Inventories:
o Review the syllabi for all of your courses to list what is taught in each course. Based
upon the review, what appear to be the broad goals or the learning outcomes for the
program? Create a spreadsheet that lists the broad goals or the learning outcomes in
the left-hand column, list all the courses across the top row, and note which courses
address which goals. Sometimes, doing this curriculum mapping exercise reveals
gaps in the program or unnecessary repetition of the same skills in many courses.
o List all the major assignments and tests in all your courses. Given the breadth and
depth of all the courses, is the distribution of these assignments appropriate for
addressing the learning outcomes you want from your program?



Research
o Contact colleagues from across the nation to learn what they are doing.
o Go online to find out what other departments are doing in your field.
o Note assessment sessions at your national conferences.
o If your discipline has teaching journals, review articles on assessment.



Review
o Catalog copy to determine whether you tell prospective majors what they should
expect to learn by the time they graduate from your program
o Other materials you have already produced: annual reports, program reviews,
accreditation reports, recruiting materials.
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GENERAL EDUCATION ASSESSMENT RUBRICS

Here you will find:

D-6A - CRITICAL READING AND THINKING RUBRIC (GEN ED GOAL #1)
D-6B - WRITTEN COMMUNICATION VALUE RUBRIC (GEN ED GOAL #2)
D-6C - ORAL COMMUNICATION VALUE RUBRIC (GEN ED GOAL #2)
D-6D - MATH REASONING RUBRIC (GEN ED GOAL #3)
D-6E - SCIENTIFIC REASONING ASSESSMENT RUBRIC (GEN ED GOAL #3)
D-6F - DIVERSITY OF CULTURES RUBRIC (GEN ED GOAL #4)
D-6G - CREATIVE PROBLEM SOLVING PROCESS RUBRIC (GEN ED GOAL #5)
D-6H - USING A RUBRIC TO PRODUCE BOTH GRADES AND ASSESSMENT DATA
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Appendix D-6a

Identification of
Additional Evidence

Identification of
Reasoning

Contextualization of
Data

Depth of Engagement

Connects data to
reasoning provided and
introduces additional
logic or reasoning.
Identifies relationships
between visual and
written information and
presents analysis/
interpretation.
Connects analysis/
interpretation to
systematic reasoning
process.
Identifies appropriate
additional evidence and
provides analysis,
evaluation, and synthesis.

3

Identifies appropriate
additional evidence but
provides no analysis,
evaluation, or synthesis.

Demonstrates reasoning
process in more than one
response.

Repeats reasoning
provided and
acknowledges some gaps
in reasoning.
Identifies relationships
between visual and written
information.

2

Identifies unrelated
additional evidence.

Demonstrates reasoning
process in only one
response.

Summarizes visual or
written information but
does not correctly identify
relationships.

Repeats reasoning
provided.

1

1

Does not identify
additional evidence or does
not attempt.

Does not identify reasons
or does not attempt.

Does not accurately
summarize data or does
not attempt.

0
No Evidence
Does not demonstrate
understanding of data or
does not attempt.

This rubric was used to assess student learning based on a critical reading and thinking prompt activity. The prompt provided information and
solicited specific responses to questions regarding the data, the interpretation of the data, and the students’ ability to identify additional outside
resources related to the data.

Operational Definition: Critical readers systematically engage written and visual materials rather than passively accept an author’s logic
grounds, and conclusions. Critical readers contextualize written and visual materials in order to analyze and evaluate information,
interpretation, and presentation. Critical thinkers systematically and actively review and examine the process and products of reasoning.
Critical thinkers seek to minimize bias by questioning assumptions, including their own, and by analyzing, evaluating, and synthesizing
evidence drawn from multiple sources.

General Education Goal #1: “The student is able to read and think critically.”

ICC CRITICAL READING AND THINKING RUBRIC
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Capstone
4
Context of and Purpose Demonstrates a thorough
for Writing Includes
understanding of context,
considerations of
audience, and purpose that is
audience, purpose, and
responsive to the assigned
the circumstances
task(s) and focuses all
surrounding the writing elements of the work.
task(s).
Content Development Uses appropriate, relevant,
and compelling content to
illustrate mastery of the
subject, conveying the
writer's understanding, and
shaping the whole work.
Genre and Disciplinary Demonstrates detailed
Conventions Formal and attention to and successful
informal rules inherent in execution of a wide range
the expectations for
of conventions particular to
writing in particular forms a specific discipline and/or
and/or academic fields
writing task(s) including
(please see glossary).
organization, content,
presentation, formatting,
and stylistic choices.
Demonstrates consistent
use of important
conventions particular to a
specific discipline and/or
writing task(s), including
organization, content,
presentation, and stylistic
choices.

Follows expectations
appropriate to a specific
discipline and/or writing
task(s) for basic
organization, content, and
presentation.

1

Attempts to use a
consistent system for basic
organization and
presentation.

Benchmark
3
2
1
Demonstrates adequate
Demonstrates awareness of Demonstrates minimal
consideration of context,
context, audience, purpose, attention to context,
audience, and purpose and a and to the assigned tasks(s) audience, purpose, and to
clear focus on the assigned (e.g., begins to show
the assigned tasks(s) (e.g.,
task(s) (e.g., the task aligns awareness of audience's
expectation of instructor or
with audience, purpose, and perceptions and
self as audience).
context).
assumptions).
Uses appropriate, relevant, Uses appropriate and
Uses appropriate and
and compelling content to relevant content to
relevant content to develop
explore ideas within the
develop and explore ideas simple ideas in some parts
context of the discipline and through most of the work. of the work.
shape the whole work.

Milestones

Operational Definition: Effective communicators have the ability to successfully transfer information, concepts, or emotions to an audience
through written, oral, or nonverbal communication skills. To be effective, the communicator must assess the context of the communication,
the intended recipient, and any variables affecting the process.

General Education Goal #2: “The student is able to communicate effectively.”

ICC WRITTEN COMMUNICATION VALUE RUBRIC

Appendix D-6b

This rubric focuses assessment on how specific written work samples or collection of work respond to specific contexts. The central question
guiding the rubric is "How well does writing respond to the needs of audience(s) for the work?" In focusing on this question, the rubric does
not attend to other aspects of writing that are equally important: issues of writing process, writing strategies, writers' fluency with different
modes of textual production or publication, or writer's growing engagement with writing and disciplinarily through the process of writing.
2

Framing Language
This writing rubric is designed for use in a wide variety of educational institutions. The most clear finding to emerge from decades of research
on writing assessment is that the best writing assessments are locally determined and sensitive to local context and mission. Users of this
rubric should, in the end, consider making adaptations and additions that clearly link the language of the rubric to individual campus
contexts.

Definition
Written communication is the development and expression of ideas in writing. Written communication involves learning to work in many
genres and styles. It can involve working with many different writing technologies and mixing texts, data, and images. Written
communication abilities develop through iterative experiences across the curriculum.

Capstone
Milestones
Benchmark
4
3
2
1
Sources and Evidence Demonstrates skillful use of Demonstrates consistent
Demonstrates an attempt to Demonstrates an attempt to
high-quality, credible,
use of credible, relevant
use credible and/or relevant use sources to support ideas
relevant sources to develop sources to support ideas
sources to support ideas
in the writing.
ideas that are appropriate for that are situated within the that are appropriate for the
the discipline and genre of
discipline and genre of the discipline and genre of the
the writing .
writing.
writing.
Control of Syntax and Uses graceful language that Uses straightforward
Uses language that
Uses language that
Mechanics
skillfully communicates
language that generally
generally conveys meaning sometimes impedes
meaning to readers with
conveys meaning to
to readers with clarity,
meaning because of errors
clarity and fluency, and is
readers. The language in the although writing may
in usage.
virtually error free.
portfolio has few errors.
include some errors.
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

ICC WRITTEN COMMUNICATION VALUE RUBRIC
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3

Context of and purpose for writing: The context of writing is the situation surrounding a text: Who is reading it? Who is writing it?
Under what circumstances will the text be shared or circulated? What social or political factors might affect how the text is composed
or interpreted? The purpose for writing is the writer's intended effect on an audience. Writers might want to persuade or inform;
they might want to report or summarize information; they might want to work through complexity or confusion; they might want to
argue with other writers, or connect with other writers; they might want to convey urgency or amuse; they might write for
themselves or for an assignment or to remember.
Disciplinary conventions: Formal and informal rules that constitute what is seen generally as appropriate within different academic
fields, e.g., introductory strategies, use of passive voice or first person point of view, expectations for thesis or hypothesis,
expectations for kinds of evidence and support that are appropriate to the task at hand, use of primary and secondary sources to
provide evidence and support arguments and to document critical perspectives on the topic. Writers will incorporate sources
according to disciplinary and genre conventions, according to the writer's purpose for the text. Through increasingly sophisticated use
of sources, writers develop an ability to differentiate between their own ideas and the ideas of others, credit and build upon work
already accomplished in the field or issue they are addressing, and provide meaningful examples to readers.

Glossary
The definitions that follow were developed to clarify terms and concepts used in this rubric only.
 Content development: The ways in which the text explores and represents its topic in relation to its audience and purpose.

Faculty interested in the research on writing assessment that has guided our work here can consult the National Council of Teachers of
English/Council of Writing Program Administrators' White Paper on Writing Assessment (2008; www.wpacouncil.org/whitepaper) and the
Conference on College Composition and Communication's Writing Assessment: A Position Statement (2008;
www.ncte.org/cccc/resources/positions/123784.htm)

The first section of this rubric addresses the context and purpose for writing. A work sample or collections of work can convey the context
and purpose for the writing tasks it showcases by including the writing assignments associated with work samples. But writers may also
convey the context and purpose for their writing within the texts. It is important for faculty and institutions to include directions for students
about how they should represent their writing contexts and purposes.

Evaluators using this rubric must have information about the assignments or purposes for writing guiding writers' work. Also recommended
is including reflective work samples of collections of work that address such questions as: What decisions did the writer make about
audience, purpose, and genre as s/he compiled the work in the portfolio? How are those choices evident in the writing— in the content,
organization and structure, reasoning, evidence, mechanical and surface conventions, and citational systems used in the writing? This will
enable evaluators to have a clear sense of how writers understand the assignments and take it into consideration as they evaluate

ICC WRITTEN COMMUNICATION VALUE RUBRIC
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Genre conventions: Formal and informal rules for particular kinds of texts and/or media that guide formatting, organization, and
stylistic choices, e.g., lab reports, academic papers, poetry, webpages, or personal essays.
Sources: Texts (written, oral, behavioral, visual, or other) that writers draw on as they work for a variety of purposes— to extend,
argue with, develop, define, or shape their ideas, for example.



4

The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process
that examined many existing campus rubrics and related documents for each learning outcome and incorporated additional feedback from faculty.
The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating progressively more
sophisticated levels of attainment. The rubrics are intended for institutional-level use in evaluating and discussing student learning, not for
grading. The core expectations articulated in all 15 of the VALUE rubrics can and should be translated into the language of individual campuses,
disciplines, and even courses. The utility of the VALUE rubrics is to position learning at all undergraduate levels within a basic framework of
expectations such that evidence of learning can by shared nationally through a common dialog and understanding of student success. For more
information, please contact value@aacu.org.



Evidence: Source material that is used to extend, in purposeful ways, writers' ideas in a text.



ICC WRITTEN COMMUNICATION VALUE RUBRIC
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Language

Organization

Language choices are
imaginative, memorable, and
compelling, and enhance the
effectiveness of the
presentation. Language in
presentation is appropriate to
audience.

Capstone
4
Organizational pattern
(specific introduction and
conclusion, sequenced
material within the body, and
transitions) is clearly and
consistently observable and is
skillful and makes the content
of the presentation cohesive.
2
Organizational pattern
(specific introduction
and conclusion,
sequenced material
within the body, and
transitions) is
intermittently
observable within the
presentation.
Language choices are
Language choices are
thoughtful and generally mundane and
support the effectiveness commonplace and
of the presentation.
partially support the
Language in presentation effectiveness of the
is appropriate to
presentation.
audience.
Language in presentation
is appropriate to audience.

3
Organizational pattern
(specific introduction
and conclusion,
sequenced material
within the body, and
transitions) is clearly and
consistently observable
within the presentation.

Milestones

Language choices are
unclear and minimally
support the effectiveness
of the presentation.
Language in presentation
is not appropriate to
audience.

Benchmark
1
Organizational pattern
(specific introduction and
conclusion, sequenced
material within the body,
and transitions) is not
observable within the
presentation.

1

Operational Definition: Effective communicators have the ability to successfully transfer information, concepts, or emotions to an audience
through written, oral, or nonverbal communication skills. To be effective, the communicator must assess the context of the communication,
the intended recipient, and any variables affecting the process.

General Education Goal #2: “The student is able to communicate effectively.”

ICC ORAL COMMUNICATION VALUE RUBRIC
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Milestones

Benchmark
3
2
1
Delivery
Delivery techniques
Delivery techniques
Delivery techniques
(posture, gesture, eye
(posture, gesture, eye
(posture, gesture, eye
contact, and vocal
contact, and vocal
contact, and vocal
expressiveness) make the expressiveness) make the expressiveness) detract
presentation interesting, presentation
from the understandability
and speaker appears
understandable, and
of the presentation, and
comfortable.
speaker appears
speaker appears
tentative.
uncomfortable.
Supporting Material A variety of types of supporting Supporting materials
Supporting materials
Insufficient supporting
materials (explanations,
(explanations, examples, (explanations, examples, materials (explanations,
examples, illustrations,
illustrations, statistics,
illustrations, statistics,
examples, illustrations,
statistics, analogies, quotations analogies, quotations
analogies, quotations
statistics, analogies,
from relevant authorities) make from relevant authorities) from relevant authorities) quotations from relevant
appropriate reference to
make appropriate
make appropriate
authorities) make
information or analysis that
reference to information reference to information reference to information
significantly supports the
or analysis that generally or analysis that partially
or analysis that minimally
presentation or establishes the supports the presentation supports the presentation supports the presentation
presenter's credibility/authority or establishes the
or establishes the
or establishes the
on the topic.
presenter's
presenter's
presenter's
credibility/authority on
credibility/authority on
credibility/authority on
the topic.
the topic.
the topic.
Central Message
Central message is compelling Central message is clear
Central message is
Central message can be
(precisely stated, appropriately and consistent with the
basically understandable deduced, but is not
repeated, memorable, and
supporting material.
but is not often repeated explicitly stated in the
strongly supported).
and is not memorable.
presentation.
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone
4
Delivery techniques (posture,
gesture, eye contact, and vocal
expressiveness) make the
presentation compelling, and
speaker appears polished and
confident.

ICC ORAL COMMUNICATION VALUE RUBRIC
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3

Framing Language
Oral communication takes many forms. This rubric is specifically designed to evaluate oral presentations of a single speaker at a time and is
best applied to live or video-recorded presentations. For panel presentations or group presentations, it is recommended that each speaker be
evaluated separately. This rubric best applies to presentations of sufficient length such that a central message is conveyed, supported by one
or more forms of supporting materials and includes a purposeful organization. An oral answer to a single question not designed to be
structured into a presentation does not readily apply to this rubric.

Definition
Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or to promote change
in the listeners' attitudes, values, beliefs, or behaviors.

ICC ORAL COMMUNICATION VALUE RUBRIC

Appendix D-6c

4

The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process
that examined many existing campus rubrics and related documents for each learning outcome and incorporated additional feedback from faculty.
The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating progressively more
sophisticated levels of attainment. The rubrics are intended for institutional-level use in evaluating and discussing student learning, not for
grading. The core expectations articulated in all 15 of the VALUE rubrics can and should be translated into the language of individual campuses,
disciplines, and even courses. The utility of the VALUE rubrics is to position learning at all undergraduate levels within a basic framework of
expectations such that evidence of learning can by shared nationally through a common dialog and understanding of student success. For more
information, please contact value@aacu.org.

Glossary
The definitions that follow were developed to clarify terms and concepts used in this rubric only.
• Central message: The main point/thesis/"bottom line"/"take-away" of a presentation. A clear central message is easy to identify; a
compelling central message is also vivid and memorable.
• Delivery techniques: Posture, gestures, eye contact, and use of the voice. Delivery techniques enhance the effectiveness of the
presentation when the speaker stands and moves with authority, looks more often at the audience than at his/her speaking
materials/notes, uses the voice expressively, and uses few vocal fillers ("um," "uh," "like," "you know," etc.).
• Language: Vocabulary, terminology, and sentence structure. Language that supports the effectiveness of a presentation is
appropriate to the topic and audience, grammatical, clear, and free from bias. Language that enhances the effectiveness of a
presentation is also vivid, imaginative, and expressive.
• Organization: The grouping and sequencing of ideas and supporting material in a presentation. An organizational pattern that
supports the effectiveness of a presentation typically includes an introduction, one or more identifiable sections in the body of the
speech, and a conclusion. An organizational pattern that enhances the effectiveness of the presentation reflects a purposeful choice
among possible alternatives, such as a chronological pattern, a problem-solution pattern, an analysis-of-parts pattern, etc., that makes
the content of the presentation easier to follow and more likely to accomplish its purpose.
• Supporting material: Explanations, examples, illustrations, statistics, analogies, quotations from relevant authorities, and other kinds
of information or analysis that supports the principal ideas of the presentation. Supporting material is generally credible when it is
relevant and derived from reliable and appropriate sources. Supporting material is highly credible when it is also vivid and varied
across the types listed above (e.g., a mix of examples, statistics, and references to authorities). Supporting material may also serve the
purpose of establishing the speaker’s credibility. For example, in presenting a creative work such as a dramatic reading of
Shakespeare, supporting evidence may not advance the ideas of Shakespeare, but rather serve to establish the speaker as a credible
Shakespearean actor.

ICC ORAL COMMUNICATION VALUE RUBRIC

Appendix D-6d

Comments/
Examples

The artifact
demonstrates the
technical ability
or skill to solve a
mathematical
problem.

The artifact
demonstrates the
ability to make a
valid conclusion
based on
information given
in a mathematical
context.

Criterion

Solves
Quantitative
Problems

Draws
Appropriate
Conclusions

Strongly
Disagree
1
The artifact
contains an
opportunity to
solve a
problem, and a
solution was not
attempted or
was entirely
wrong.
The artifact
contains an
opportunity to
draw a
conclusion, and
a conclusion
was not
attempted or
was completely
invalid.
The
conclusion
was mostly
invalid.

The solution
was mostly
incorrect.

Disagree
2

The
conclusion
was
somewhat
correct with
significant
errors.

The solution
was
somewhat
correct with
significant
errors.

Neutral
3

The
conclusion
was
essentially
correct with
small errors.

The solution
was
essentially
correct with
small errors.

Agree
4

The
conclusion
was
completely
correct.

Strongly
Agree
5
The solution
was
completely
correct.

The artifact
did not
provide the
opportunity
to draw a
conclusion.

No Data to
Assess
X
The artifact
did not
provide the
opportunity
to solve a
quantitative
problem.

Reviewer
is unable
to
determine
.

Unable to
Judge
U
Reviewer
is unable
to
determine
.

1

Operational Definition: Mathematical reasoning implies the ability to work logically with numerical data in any of its forms (such as
equations, graphs, tables, or words) to solve quantitative problems and draw appropriate conclusions. The context of such work is widely
varied: it is found throughout the curricula and includes situations encountered in our data-dense everyday life.

General Education Goal #3: “The student is able to demonstrate mathematical (and scientific) reasoning.”

ICC MATH REASONING RUBRIC

ICC SCIENTIFIC REASONING ASSESSMENT RUBRIC

Interpretation is
completely
correct.

Evidence is
entirely
appropriate and
well-documented.

Conclusions are
entirely correct
with an explicit
examination of
assumptions.

Demonstrates the ability to collect
appropriate evidence (valid,
relevant, and convincing data) by
documenting appropriate sources
and/or methods used, such as
observation, experimentation, or
calculation.

Demonstrates the ability to assess
results, examine assumptions, and
draw valid and relevant conclusions
supported by the evidence.

5 – Strongly
Agree

Demonstrates the ability to interpret
the problem/situation/question and
its context correctly to form an
appropriate expectation or
determine applicable principle(s).

Criterion

Conclusions and
examination of
assumptions are
correct, but
incomplete.

Evidence is
mostly valid,
relevant and
convincing, and
the
documentation
is fairly good.

Interpretation is
essentially
correct with
small errors.

4 – Agree

Conclusions are
mostly correct, with
an inadequate
examination of
assumptions.

Evidence is
convincing and is
somewhat
supported by
appropriate
documentation.

Interpretation is
somewhat correct
with significant
errors.

3 – Neutral

Conclusions are
mostly incorrect,
with little or no
examination of
assumptions.

Evidence is at
best only
somewhat
convincing with
poor supporting
documentation.

Interpretation is
mostly incorrect.

2 – Disagree

Conclusions are
wrong.

Evidence is
irrelevant,
invalid, or
undocumented.

Interpretation is
not attempted
or was entirely
wrong.

1 – Strongly
Disagree

The assessor
feels unqualified
to assess the
conclusions.

The assessor
feels unqualified
to assess the
evidence and/or
its
documentation.

The assessor
feels unqualified
to assess the
interpretation.

U–
Unqualified
to Assess

Revised 10-17-13

Artifact does not
provide the
opportunity to
draw
conclusions.

Artifact does not
provide the
opportunity to
interpret an
appropriate
situation.
Artifact does not
provide the
opportunity to
collect evidence
with appropriate
documentation.

I–
Artifact was
Inappropriate

Operational Definition: Scientific reasoning is evidence-based. Science brings logic and observations together to describe, explain, and predict natural
phenomena. Evidence-based reasoning is also used wherever the validity of statements and conclusions are evaluated based on the sources and methods used
to generate them.

General Education Goal #3: “The student is able to demonstrate mathematical and scientific reasoning.”
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Knowledge
of Cultural
Worldview
Frameworks

Cultural
Selfawareness

Benchmark -2
Shows awareness of own cultural
rules and biases (even those
shared with own cultural group(s))
(e.g., uncomfortable with
identifying possible cultural
differences with others).

Demonstrates surface
understanding of the complexity
of elements important to
members of another culture in
relation to its history, values,
politics, communication styles,
economy, or beliefs and practices.

Milestone - 3
Identifies own cultural rules and
biases (e.g., with a strong
preferences for those rules
shared with own cultural group
and seeks the same in others).

Demonstrates partial
understanding of the complexity
of elements important to
members of another culture in
relation to its history, values,
politics, communication styles,
economy, or beliefs and
practices.

Demonstrates no
understanding of the
elements of culture.

1

Blank or answers with no real
attempt to address prompt
were submitted.

Did not Meet- 1
No Serious Attempt -0
Did not show awareness of Blank or answers with no real
cultural rules and biases.
attempt to address prompt
were submitted.

Operational Definition: Awareness of diversity of cultures requires recognition of cultures, sub-cultures, and co-cultures through study
and comparison of the ways in which humans have represented their experiences and expressed themselves throughout history and
across the globe. Awareness of ethics and values involves reasoning about right and wrong human conduct. It requires students to assess
their own values and the social context of problems, to recognize issues in a variety of settings, to think about how different perspectives
might be applied to dilemmas, and to consider the ramifications of alternative actions. Awareness of diversity of aesthetics involves
recognition of differing sensibilities. It requires students to experience and reflect upon primary texts and works of art.

General Education Goal #4: “The student is able to demonstrate awareness of the diversity of cultures, ethics, values, or aesthetics.”

ICC DIVERSITY OF CULTURES RUBRIC
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Describes one or more
hypotheses with
sensitivity to relevant
cultural, logical, and
ethical considerations of
the problem.

Defines a problem in
detail, accounting for
relevant logistical,
cultural, and other
contextual dimensions.

Compares potential
solutions accounting for
(Explain why you
their viability,
rejected the solutions
contingencies, and other
that you did not choose.) relevant complicating
factors.

Compare Potential
Solutions

(Describe possible
solutions you
considered.)

Describe
Hypotheses

(Define the problem in
detail.)

Define Problem

4

Compares potential
solutions accounting for
most but not all of the
relevant complicating
factors, which could
include viability and
contingences.

Describes one or more
hypotheses with
sensitivity to most but not
all of the relevant cultural,
logical, and ethical
considerations of the
problem.

Defines a problem in
detail, accounting for
most but not all of the
relevant logistical,
cultural, and other
contextual dimensions.

3

Compares potential
solutions accounting for
some of the relevant
complicating factors,
which could include
viability and
contingences.

Describes one or more
hypotheses with
sensitivity to some of the
relevant cultural, logical,
and ethical considerations
of the problem.

Defines a problem in
detail, accounting for
some of the relevant
logistical, cultural, and
other contextual
dimensions.

2

Compares potential
solutions accounting for
one or none of the
relevant complicating
factors, which could
include viability and
contingences.

Describes one or more
hypotheses with
sensitivity to one or none
of the relevant cultural,
logical, and ethical
considerations of the
problem.

Defines a problem in
minimal detail,
accounting for one or
none of the relevant
logistical, cultural, and
other contextual
dimensions.

1

Does not compare
potential solutions.

1

Fails to describe a
hypothesis to address
the problem.

Does not define a
problem.

0

Operational Definition: Creative problem solving is the process of identifying, implementing, and evaluating a strategy to answer an open-ended
question, solve problems with multiple possible solutions, or achieve a desired goal.

General Education Goal #5: “The student is able to demonstrate the ability to be creative and innovative in solving problems.”

ICC CREATIVE PROBLEM SOLVING PROCESS RUBRIC
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(Evaluate the outcome
and identify the
opportunities for
improvement.)

Evaluates the
implemented solution,
articulating most but not
all of the relevant
concerns about its
sustainability and possible
changes for
improvement.

Evaluate the
Outcome

Evaluates the
implemented solution,
articulating relevant
concerns about its
sustainability and possible
changes for
improvement.

Implements a solution in a
way that addresses most
but not all of the
problems and
considerations
anticipated earlier in the
process.

3

Implement a Solution Implements a solution in a
(Explain why you
way that addresses
selected the solution
problems and
that you did.)
considerations
anticipated earlier in the
process.

4

Evaluates the
implemented solution,
articulating some of the
relevant concerns about
its sustainability and
possible changes for
improvement.

Implements a solution in a
way that addresses some
of the problems and
considerations
anticipated earlier in the
process.

2

0

Evaluates the
implemented solution,
articulating one or none
of the relevant concerns
about its sustainability
and possible changes for
improvement.

2

Does not evaluate the
implemented solution.

Implements a solution in a Fails to implement a
way that addresses one or solution relative to the
none of the problems and problem statement.
considerations
anticipated earlier in the
process.

1

ICC CREATIVE PROBLEM SOLVING PROCESS RUBRIC
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UNIVERISTY OF VIRGINIA

PROGRAM CURRICULUM MAP TEMPLATE

Fillable program curriculum maps found here: https://cds.icc.edu/auth/
After logging in to CDSv2, go to Resource Documents/Instructions, then to Program Mapping and
Assessment Documents

Appendix D-7

PROGRAM CURRICULUM MAPS
(EXAMPLES)
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3-1 Student will evaluate factors that can
be used to promote patient adherence to
disease prevention or health maintenance
strategies. (HP-2)
3-2 Student will utilize methods that ensure
the health and safety of the patient and the
oral health professional in the delivery of
care. (HP-3).
4-1 Students will apply a professional code
of ethics in all endeavors. (C-1).
4-2 Student will adhere to state and federal
laws, recommendations and regulations in
the providison of oral health care. (C-2).

1-2 Student will determinie the outcomes of
dental hygiene interventons using indices,
instruments, examination techniques, and
patient self-reports as specified in patients
goals. (PC-11)
2-1 Student will provide specialized
treatment that includes educational and
therapeutic services to achieve and
maintain oral health. (PC-10)
2-2 Student will record accurate,
consistent, and complete documentation of
oral health services provided. (C-8)

1-1 Student will use patient assessment
data to complete a comprehensive dental
hygiene treatment plan. (PC-5)

Program‐Level Student Learning Outcomes

information literacy

7 demonstrate computer literacy and

6 work independently and collaboratively

innovative in solving problems

5 demonstrate the ability to be creative and

4 demonstrate awareness of diversity of
cultures, ethics, values, or aesthetics

reasoning

3 demonstrate mathematical and scientific

2 communicate effectively

1 read and think critically

All associate degree graduates
will be able to:

DHYGN 110 DSI I (12/13)

I

I

I

I

I

I

I

DHYGN 113 FDH/INF T (12/13)

I

I

I

I

I

I

I

I

DHYGN 115 (08/14)

I

I

I

I

I

I

DHYGN 117 (08/14)

I

I

I

I

I

I

I

DHYGN 111 DS II (12/13)

I

I

I

I

I

I

I

I

I

I

DHYGN 139 SPEC POP (12/13)

DHYGN 137 MED EMER (12/13)

DHYGN 135 RADIOLOGY (12/13)

DHYGN 133 PRECLINIC (12/13)

DHYGN 131 INTRO DH (12/13)

I

I

I

I

I

I

I

I

R R R R

I I/R I/R I/R

I

I

I

I

R R R R R

R R/D R/D R/D R

I

R R/D R/D R/D R

R R/D R R R

R R/D R/D R/D R

DHYGN 248 PHARM I (08/14)

DHYGN 245 ORAL PATH II (05/14)

DHYGN 226 LA (08/14)

DHYGN 210 CMTY DH (08/14)

DHYGN 243 ORAL PATH I (05/14)

DHYGN 230 CLINIC I (05/14)

DHYGN 222 PREV MOD (05/14)

DHYGN 220 NITROUS (05/14)

DHYGN 212 DENT MAT (05/14)

I/R I/R R/D

R/D R/D R/D R/D

R/D R

R/D R/D R

R/D

I/R R/D

R/D R/D

R/D R/D R

D R R R R

R R R R R

R R R R/D R

R

R/D R/D R R/D R

R R R R/D R

R/D

R/D

R/D

D R/D

D

R/D D

D

R/D R/D R/D D R/D

D

D

R

I/R

R/D R/D

R R

R/D R/D R/D D R/D R

R/D

D D

R R/D R D R R R/D

D R R R/D R R R

R R R R/D R R R

R R R R/D R R/D R/D

D

R R R R/D R R R/D

R R R R/D R R R

R/D R/D R/D R/D R/D R/D R/D R R/D R/D R/D R/D

DHYGN 228 NEW DIMEN (08/14)

Humanities/Fine Arts

COURSE (Date of Last Revision)

Math/Science: CHEM 115

Math/Science: BIOL 140

Fall Semester

DHYGN 231 CLINIC II (05/14)

Summer

DHYGN 244 PERIO (05/14)

Associate of Applied Science
Spring Semester

Social Science: PSY 110

Spring Semester

D R/D

R R

R

R

D R/D

I/R

D R/D R/D R/D

D

D

D D

D

D D

D D D R/D

R/D R/D R R/D

R/D R

R/D D R/D R/D

D D

D R R R/D

R/D D

R/D R/D R/D R/D

DHYGN 232 CLINIC III (12/13)

Fall Semester
DHYGN 246 TRANS DH (12/13)

Summer
DHYGN 247 OFF PRCT (12/13)

DENTAL HYGIENE 81.5

DHYGN 249 PHARM II (12/13)

SOC 110 SOCIOLOGY

FCS 110 BASIC NUTRITION

Communication: COMM 110

BIOL 210 MICROBIOLOGY

English: ENGL 110

Summer
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demonstrate mathematical and scientific
reasoning

demonstrate awareness of diversity of
cultures, ethics, values, or aesthetics

demonstrate the ability to be creative and
innovative in solving problems

work independently and collaboratively

demonstrate computer literacy and
information literacy

3

4

5

6

7

1.1 Students will apply radiographic positioning
skills.
1.2 Students will demonstrate prinicples of
radiation protection.
2.1 Students will use effective oral
communication skills.
2.2 Students will practice written
communication skills.
3.1 Students will demonstrate sound decision
making.
3.2 Students will appropriately evaluate
images.
3.3 Students will adapt positioing for nonroutine procedures.
4.1 Students will demonstrate professional
qualities.
4.2 Students will understand professional
ethics.

Program‐Level Student Learning Outcomes:

communicate effectively

2

All associate degree graduates will be
able to:
read and think critically
1

RADTK 110

D

D

R/D

R

D

D
I

R/D R/D

I/R R

R

R

R

I

I

I

D

D

R

R

D

R/D R/D

R

R

I/R

I/R

R

R

R

I

I

Math/Science: MATH 115

I

I

I

HLTH 121

I

I

I

Math/Science: BIOL 140

I/R R

I

I

I

I

I

I

I

RADTK 120

I/R

RADTK 121

I

I

I

I

I

I

I

RADTK 112

I

RADTK 201

RADTK 200

D

D

D

D

R

D

R

D

D

D

R

R/D

R/D

D

D

D

D

D

D

R

D

R

D

R/D R/D

RADTK 210

D

R/D

R

D

D

R/D

D

D

D

D

D

D

D

RADTK 260

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

R

D

D

RADTK 211

Humanities/Fine Arts

Social Science: PSY 110

English: ENGL 110

Fall Semester
Communication: ENGL 111 OR COMM 110

Summer

R

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

R

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

D

Summer

Spring Semester

RADTK 220

Associate of Applied Science

RADTK 270

Spring Semester

RADTK 280

Fall Semester

RADTK 221

RADTK 230

Radiographer ‐ 70 Credit Hours

RADTK 231

RUBRIC FOR PROGRAM - ASSESSMENT AND PEER REVIEW FEEDBACK
Program:

Date:

Person(s) Responsible for the assessment project:

Assessment
Project
Elements

Meets Standards (highlight
pertinent statements and
provide feedback as needed)

Developing Standards (highlight
pertinent statements and provide
feedback as needed)

Program
Mission
Statement

Includes the primary purpose,
function, and stakeholders of the
program.

Lacking a complete mission statement.

Program Goals

Includes, at minimum, 3-5 general
goals that focus individually on
the knowledge, skills, and
attitudes/behaviors of program
graduates.

Less than 3 goals are included; not all
learning domains are addressed:
knowledge, skills, attitudes/behaviors of
program graduates.

Student
Learning
Outcomes

Includes a recommended
minimum of 2-4 student learning
outcomes per goal; student
learning outcomes are
measurable; each student
learning outcome is well-written &
tied directly to the stated program
goal.

Less than 2 student learning outcomes
included per goal; student learning
outcomes are not measureable; student
learning outcomes are not clearly stated;
student learning outcomes are not tied
directly to the program goal.

Measures

Measures are clearly identified;
most methods of assessment are
direct measures that provide
useful information about student
learning.

Measures are not closely aligned with
student learning; measures provide
insufficient information about student
learning; most measures are indirect
measures of student learning.

Achievement
Targets

Targets are identified and
appropriate for all student
learning outcomes.

Targets do not seem to be realistic;
targets were absent or not clearly
defined.

Results

Data are linked to specific learning
outcomes; data are aggregated so
that the average reader can
understand.

Data was collected to assess at least one
of the identified student learning
outcomes; collected data did not assess
any of the identified student learning
outcomes; no data was reported.
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Assessment
Project
Elements

Meets Standards (highlight
pertinent statements and
provide feedback as needed)

Developing Standards (highlight
pertinent statements and provide
feedback as needed)

Analysis/Action
Plans

Program and/or department
faculty met to discuss results and
collaborate among stakeholders;
specific conclusions about student
learning were drawn based on
assessment results; a short
summary was provided that
highlights the program’s most
interesting or important
assessment findings, and specific
improvement actions.

All program and/or department faculty
received assessment results; little to no
analysis/action plan specified.

Overall Analysis

It appears that all student learning
outcomes will be assessed on a 3
year rotation basis; the proposed
action(s) to improve student
learning directly relate to
conclusions; proposed actions
include a timetable for
implementation and a responsible
party to oversee.

Results/findings discussed among faculty;
no identification of strengths or
improvement/recommendations of
student learning. No clear timetable for
implementation and/or responsible party
to oversee. Missing one of all of the
following; overall analysis, proposed
action, missing key elements of proposed
action such as timeline, and/or
responsible party.

Comments/feedback:

Reviewer(s)/date:

Appendix D-9

